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Nwmst u pamunus yueHuka

Ha3zpaHue 1ikounbl

Ha cooTteTcTByIOIIIEl CTPOKE HABEPXY HANMILNMTE CBOE MM M HA3BAHWE IIKOJIbI MEYaTHBIMA
OykBaMi. 3aTeM OTKpPOWTE MOCIEAHIOI0 CTPAHMILy 3TOro OYKJIeTa; 3TO CTPAHMIA JJIsl OTBETOB HA BOMPOCHI
nepBoit yactu sk3amena (Yacts ). Coraure nocIeHIO CTPAHNULYY BOJb MeP(OPUPOBAHHOI JIMHIH, &
3aTeM ME/IJIEHHO ¥ OCTOPOXKHO OTOPBUTE CTPAHUILY IS OTBETOB Ha BOMPOCHI. 3aTeM 3aMOJIHATE 3arojloBOK
CBOEH CTPaHMIIBI OTBETOB Ha BOMpOckl. [locye 3Toro ykaskuTe neyaTHbIMM OyKBaMy CBOE MMS M Ha3BaHNE
IIKOJIbI B 3ar0JIOBKE KasKJIOM CTPAHMIIBI OYKJIeTa JJIsl COUMHEHMSI.

DK3aMeH COCTOUT U3 Tpex JacTeil. Bbl IOJIKHBI OTBETUTHL HA BCE BOMPOCHI KAKION YacTu.
3amuchIBaiiTe OTBEThI TOIBKO PyYKaMU C YEPHOI MIIM TEMHO-CHHE! MacTOi.

Yacts 1 COJICPKUT 50 BOIMPOCOB € HECKOJIbKUMU aJIBTCPHATUBHLIMU BapUAHTAMU OTBETA. Cson
OTBETBI Ha 9TU BONPOCHI 3alKChIBaiiTe HA OTHCHLHOﬁ CTpaHULE 11 OTBETOB.

Yacrts 11 COJICP2KUT OAUH BONPOC I TEMATUYIECKOIO0 COYMHEHMUS. 3anuinmTe CBOM OTBET HA 3TOT
BOIIPOC B 6yKJIeT€ JIs1 COUYMHEHUSA, HAUMHAsL CO CTPAHULbI 1.

Yacts III ocHOBaHa HA HECKOJIBKUX IOKYMEHTaX:

311 fokyMeHTbl cofepxkatcsi B Hactu III A. 3a KaxKjibIM JOKYMEHTOM CJIEIyeT HE MEHee
OJJHOTO BOTIPOCA. 3aNuIlMTe CBOW OTBET Ha KaK/IbIil BONPOC B 9K3aMEHALMOHHOM OyKJleTe Ha
CTPOYKaX, KOTOPBIE CIEMYIOT 3a 3TUM BompocoM. Ha mepBoii cTpanuiie 3TOM YacTu He 3a0y/bTe
yKa3aTh CBOE UMsI M Ha3BaHWE MIKOJBI.

Yactsp 111 B comepkuT oy BOTIPOC AJIsi COYMHEHMSI, KOTOPOE CIIeAyeT HalncaTh Ha
OCHOBaHMM MH(OPMALINK, U3JIOKEHHON B YKA3aHHBIX JJOKyMEHTaX. 3aluIlKUTe CBOl OTBET HA 3TOT
BOMPOC B 3K3aMEHALIMOHHOM OYKJIeTe, HAYMHAsl CO CTPAHULBI 7.

3aKOHYMB OTBEYATh Ha BOIIPOCHI 9K3aM€Ha, Bri JOJI2KHBI ITOANUCATL 3asg4BJICHUC, HAalICUaTaHHOC Ha
CTpaHULE Il OTBETOB Yactu I, O TOM, 4YTO 10 Ha4aJjia 9K3aMCHa Bawm He 61T HE3aKOHHO M3BECTHBI HA
9K3aMCHAIIMOHHbIE BOIPOCHI, HU OTBETHI HA HUX, U YTO B XOJI€ 9K3aMCHA Bl HUKOMY HE€ OKa3bIBAJIM 1 HU
OT KOI'0 HE MOoJTy4aJii NoMOLIb B OTBETE HU Ha OJJUH 3K3aMeHaIIHOHHLIﬁ BOMpocC. Ecnu Ber He NOAMNUIICTE
9TO 3asiBJICHUC, Bama CTpaHUlla C OTBETAMU Ha BOMPOCHI HE 6yIICT MpUHATA 1JI IPOBEPKU.

HE OTKPBIBAVITE 3TOT 3K3AMEHAIIMOHHBIV BYKJIET, HOKA HE BYJET IIOJAH CUTHAJL



Yacts 1

OTBeThTE Ha BCe BOIIPOCHI, KOTOPbIE COAECPKATCA B 3TOU YaCTH.

Hnempykyus (x Bonpocam 1 — 50): [yist oTBeTa Ha KAXK/IbIil BOMPOC MM YTBEP3K/ICHNUE MPOCTABETE HA OTEIBHOM
CTpaHULIE 71 OTBETOB HA BONIPOCHI HOMEP TOTO CJIOBA MU BBIPAXKEHUS U3 MPEJlaraéMbIX Ha BbIOOP, KOTOPOE HAWITYUILINM
06pa3oM 3aBepllaeT JAHHOE YTBEP KACHUE UM OTBEYaeT Ha IaHHbII BOIPOC.

1 Kakoit n3 3aroJloOBKOB MOCITY>KHAT HAWITY YILIAM
3aBepIIIeHNEM HIKECIEYIOIIEro YaCTUIHOrO MTaHa
M3JI0KEHNS ?

A. KoppecnoHIeHTCKUE KOMUTETbI

B. Cornalenus o npekpalleHuy UMIOpTa
C. BocroHckoe yaenuTue

D. Ilepsblit KoHTHHEHTANBHBINA KOHIpeCC

(1) TIporecTsbl MPOTUB paGOBIAJICHNST B AMEPUKAHCKUX

KOJIOHUSAX

(2) BpuraHcKuil apIaMEHT TIPUHUMAET MePbI, YTOOBI

HAKa3aTh AMEPHKAHCKUX KOJIOHUCTOB

(3) Peakupst KOMOHUIT HA TOPrOBYIO MOJUTHKY
Benukobpurtanun

(4) TIombITKY KOJOHKUCTOB TOJOXKUTH KOHEI]
OpUTAHCKOI MOJIMTUKE IIPEHEOPEKEHUS BO
6s1aro»

2 «HoBplil KOHrpecc OyeT AByXNaJaTHBIM»
«KonnyecTBo padoB OyIeT yUYUTHIBATHCS U3

pacyeTa: oquH pad paBeH TPeM MSITHIM CBOOOTHOTO

YeJ0BEeKa»

«IIpe3upeHt GyneT BbIGMPATHCS IOJIOCAMU YJIEHOB

KOJJIEruv Bblﬁopll.ll/lKOB»

Kakoit BbiBoj1 oTHOCHTEIBEHO KOHCTUTYIMOHHOTO
KonBeHTa HausmyyiuMM o0pa3oM 00OCHOBBIBAIOT 3TH
3aroJIoBKu?

(1) Cospmarenn KoHcTHTYUIMY ObITH CIOCOOHBI MOATH

Ha KOMIIPOMMCC MO Ba>KHbIM BOIPOCAM.

(2) Cormacro HOBOW KOHCTUTYIMY IITATEI C
HEeOOJIBLION MUIOLAJbI0 YTPAUMBAIOT BIIUSIHUE.

(3) Pesymsratet KoHBeHTa 3aBHCENH OT IITATOB C
GONBLIMM HAaCEJIEHUEM.

(4) Cormacro HoBo# KOHCTUTYIMM TIPE3UIEHT 1
Konrpecc OyayT o0nagaTh paBHbIMU
MOJTHOMOYUSIMU.

3 Kakumu nojsHOMOUMsSIMU 00NIafjaeT Kak (efiepaibHoe
TPaBUTENLCTBO, TAK U MPABUTENLCTBO MTaTa Hbro-
Nopk?

(1) ycranaBnMBaTh MMMUTPALMOHHBIE 3aKOHBI
(2) B3umaTh HaIOTH

(3) BbIgaBaTH MATEHTHI ¥ ABTOPCKHUE MpaBa
(4) BBIIaBaTH MAacTOpTa
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(2]

4 HenucaHyro KOHCTUTYLMIO [unwritten constitution]

MO2KHO HaWJ1y4lIUM 06pa30M ONpeaC/INTh KaK

(1) momnpasku k Koncruryunn Coenurennnix lTaTos

(2) momHOMOUWMST, KOTOpBIe KOHCTHTYIHS 3aKperuIsieT
3a [ITaTaMu

(3) momHOMOUMsT, KOTOPHIX KOHCTUTYIWMS NMIIIaeT KaK
Konrpecc, Tak u mratbl

(4) mpakTHYecKast IeSITEILHOCTE MPABATENLCTBA HA
OCHOBE TPaULINI 1 0ObIYAeB

«KoHrpecc nMeeT npaso . . . U3[jaBaTh BCE 3aKOHBI,
KaKOBbIe OYIyT HEOOXOMMBI U YMECTHBI JIJIs1
TIPUBEJICHVSI B JICMICTBIE BbIIIETIEPEUNCIICHHBIX
TIOJTHOMOYMIA 1 BCEX JIPYTUX MOTHOMOYHIA,
MpefoCTaBIeHHbIX HacToswen KoncTuryuuei
npaButenbcTBy CoeguneHnbix llITaToB mim kakomy-
60 JilenapTaMeHTy UJIH I0JKHOCTHOMY

JIMILy OHOTO. . . . »

Orort paspnen Koncturyuun CIHIA vacto npumeHsiics: B

XX Beke, UToObI

(1) pactumpuTh KOHTPOIE (heAEPATHLHOTO
MPAaBUTENBLCTBA HAJl TOProOBJIEN MEXy LITaTaMU

(2) yMeHBIIMTH YKCIIO (pefiepaTbHBIX CY/IOB

(3) oTMeHWTE peltieHns KOJUIETUH BLIGOPIINKOB

(4) mopBeprHYTH MPE3UIEHTA UMITAUMEHTY

Kak B mraTe Hb}o—ﬁopK, Tak U B CoeJuHEeHHbIX
Itatax AMepuku popma NpaBJIeHUs
pecny6aMKaHcKast, TOTOMY UTO B HUX 060UX €CTh
(1) Bwwbs o mpaBax

(2) mmcanast KOHCTUTYIHS

(3) BBIOOPHBIN 3aKOHONIATENLHBI OpraH

(4) Tpu BeTBM BIACTH

B nene Marbury v. Madison (1803) Bepxosusiit Cynt
CIIA pacimpui cBOM NOJTHOMOYHSI,

(1) ycraHOBMB MPaKTHUKY OOBABJIEHHS AEHCTBHIT
[Ipe3unenta, Konrpecca u ao6oro
rOCYapCTBEHHOTO BEIOMCTBA
HeJeNCTBUTENbHBIMU WIIM HEKOHCTUTYIMOHHBIMU

(2) momepkaB MpaBo MPe3UIeHTA TIPON3BOIUTE
Ha3HAYEeHUsI

(3) pacimpumB 3HaueHWE JIMYHBIX CBOGOT

(4) 0OBSBUB HEKOHCTHATYIVMOHHBIM TIPHHIATI TIPAB
LITaTOB



10

11

12

OnHa cxoxKast XapaKTeprCTHKa MEXXIYHAPOTHON
MIOJIUTHKY TIpe3ufieHToB [I>kopmKka Bammarrona,
Tomaca [Ixxedppepcona u [Ixeiimca Monpo
3aKJII0YAJIach B TOM, UTO BCE OHU

(1)
(2)
®)

(4)

OTHaBaSM nipefnouTeHue PpaHyy nepen AHITIHEH
CIIOCOOCTBOBAITM PACHIMPEHUIO KOJIOHUI
TPUXOJIIIIA Ha 3aLIUTY JTATHHOAMEPUKAHCKIX
rOCY/IapCTB

CTPEMIIIUCH N30€3KaTh yJacTHs BO
BHYTPUNIONUTHYECKON 60pbbe cTpan EBporibl

B [lexnapanuu 0011eCTBEHHOTO MHEHWSI, TPUHSTON Ha
KoH(pepeHuun B Ceneka-dPosic B 1848
MPOBO3MIIALIANOCH, YTO

(1)
(2)
©)

(4)

HEOOXOJIMMO OTMEHUTH PabCTBO

BCE MY>KUMHbBI 1 JKEHIIMHBI OT POKJICHUSI PaBHBI
Kamdopuuio crenyer npunste B Coto3 B
KayecTBe CBOOOHOIO IITaTa

MPOJIAKY AJIKOTOJIbHBIX HAITMUTKOB CJIETyeT
3anpeTuTh

OpnuH U3 CXOIHBIX acleKTOB BO3AENCTBUS, KOTOpOe
okazanu Ha Coenunennble lITaTel «McTekarommi
kposbto Kanzac» [bleeding Kansas], petienue 1o ey
Hpena Ckotra u peiin JI>xoHa Bpayna na Xapnepc-
deppu, COCTOUT B TOM, YTO ITU COOBITHS

(1)
)

(3)
(4)

MOJIOXKUJIM KOHEL, KOH(IMKTY 110 MOBOSY
pa0boBIaJIeHNs] HA TEPPUTOPUSIX

0CIa6MM HANPSIKEHHOCTh B OTHOLIeHUsIX CeBepa
u IO0ra

CMOCOOCTBOBAIM CO3[]AHUIO TTAPTUY BUTOB
3aTPYAHUIN JOCTIKEHUE YACTUUHOTO
KOMIIpoOMUcCa

3akon o romcrefax 1862 roga moMor pa3BUTHIO
Bamaja,

(1) obecneuns noceneHam GeCrIaTHbIC 3eMeJIbHbIE
YYaCTKM

(2) mpepocTaBUB 3eMITIO 7SI CTPOUTEILCTBA
TPAHCKOHTHHEHTAJIbHBIX YKeJIE3HBIX JJOPOr

(3) mo3BOJIMB PabCTBY PacIpPOCTPAHUTHLCS HA
TEPPUTOPHUSIX

(4) mOMeCTUB KOPEHHBIX AMEPHKAHCKUX UHJIEHLIEB B
pesepBaiun

C 1880 . mo 1900 r. GONBIIMHCTBO UMMUTPAHTOR,
npuesxasix B Coequuennbie lTarel, cenumnock B
ropojiax Ha BOCTOYHOM MOOEpesKbe, IOTOMY UTO

(1) na 3aBogax Ha BocToke cTpaHbl ObUIO MHOTO
pabouux mecT

(2) na Cpennem 3amajie 0OCTaBaNOCh MaJIo

CeJIbCKOXO3SIICTBEHHBIX YTOJMIA, IPUTOIHBIX JJTst

3aceseHust

GOJBLIMHCTBO MIMMUTPAHTOB MPUE3XKAIIO 13

ropojioB EBpornbi

10 3aKOHaM T'OPOJIOB IMMHUTPAHTaM

TPEIOCTABIISIICH 0COObIE TIPaBa U 3aluTa

©)
(4)
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(3]

B orBerax Ha Bonpochkl 13 u 14 Bocnosb3yiitech

NPUBEICHHBIMUN HU2KE 3asiBJICHUSIMU BBICTYNAOLIINX U
CBOMMM 3HAHUAMU I10 OGHICCTBCHHI)IM HayKaM.

Buicmynarowuii A:

Buicmynarowuii B:

Buicmynarowuii C:

Buicmynarowuii D:

13

14

15

«Korpa cripoc 6bUT BBICOKUM, a
MpeJIoKEHUe CKYIHbIM, OH MPOSIBIISIT
MaJio CHUCXOXKJIEHUS, OTKA3bIBAJICS OT
BBITIOJTHEHHS] CBOMX 0O0SI3aTEIILCTB TI0
KOHTpaKTaM Ha MOCTaBKY M MOJHUMAa
LECHbD>.

«borarblii yenoBek JOJI2KEH yNpaBJIATb
CBOMM COCTOSHHEM «I10 TOBEPECHHOCTU»
OT MMCHM 06H_ICCTBa 1 UCIIOJIb30BaThb
€ro B (bI/IJIaHTpOHI/I‘-IeCKI/IX n
6HaFOTBOpI/IT€JIbHI>IX OEIAX».

«XKecToko nopounTs OOraThIX 3a TO,
4yTO OHU npeycnear. OHU MyCKajuch B
BeJIMKUE NPEANpPUSITUS, KOTOPbIE
000raTUIIM CTPaHy, a CTpaHa
oboraTusia ux».

«I1noppl Tpya MUIIMOHOB OTKPbLITO
KPaJIyT, YTOObI CO3[aTh KOJIOCCAILHbIE
COCTOSIHUS 171l HEMHOTHX, YeMy HEeT
npeueieHTa B UICTOPUM YeJIOBEUECTBA.

Kakue j1Boe BbICTynNaroL1x, BEPOsITHEE BCETO,
3aKJIEVIMUAIM ObI MPOMBIIUIEHHUKOB XX Beka Kak
baponos-pasboiinukos [robber barons]?

(1) AuB

(2) AuD

(3) BuC

(4) CuD

HaunGonee 060CcHOBaHHBII BBIBOJ], K KOTOPOMY MOXHO
MIPUATU UCXOMS U3 PA3JIMUHBIX TOUEK 3PEHUST 3THX
BBICTYMAIOUUX, COCTOUT B TOM, YTO NPOMBILIICHHUKA
koHna XIX Beka

(1)
(2)
©)

(4)

MPUHOCUIIM OOLLECTBY U MOJIb3Y, U BPE/L
OTHOCUJIUCH K CBOMM PabOYMM CIIPABEIIMBO
npuberaiy K He3aKOHHbIM criocotam st
MOJIy4YeHHs1 OOraTcTBa

BOOOLLE BBICTYNAIN NPOTUB 9KOHOMUYECKOT
CUCTEMbI CBOGO,[LHOFO NpeanpuHUMaTEILCTBA

Tlo pienty Plessy v. Ferguson (1896) Bepxosubiit Cyj
CIIIA mocTaHOBUJI, YTO

(1)
)

®)
(4)

LITaTaM HeJib3si oTesThes oT Coroza
pacoBas cerperauysi HOCUT KOHCTUTYLMOHHbIN
XapakTep

paob! SBIISIIOTCS UMYLLIECTBOM, U UX HENb3s1
OTOUPATh y BIIAJENbLEB

BCE 3allajiHble TEPPUTOPUU JOJLKHBI ObITh
OTKPBITBI 1151 PAa0OBJIaicHUs

[[IEPEBEPHUTE CTPAHULLY]
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B otBeTax Ha Bompockl 16 u 17 Bocnonb3yiiTech Cleyroleil KapuKaTypoil 1 CBOUMU 3HAHUSIMU 110
00OLIECTBEHHbIM HayKaM.

KenesHble 0pori T.
Hblo-Mopka

WeTounmk: Mbtonc Mon Toas v Mepn Kapty [Lewis Paul Todd and Merle Curti], @opmupoBarue amepukaHckoi rocyaapcT8eHHOCTH
[Rise of the American Nation], n3p. Harcourt Brace Jovanovich (aganTuposaHo)

16 KakoBa ocHOBHas ujest 3TON KapuKaTypbl, OTHOCsLIelcs K Hayainy XIX Beka?

(1) Tpodcoro3p! MOMYYArOT KOHTPOIIEL HAJl GONBIINM GHU3HECOM.

(2) BOJBIIMHCTBO aMEPUKAHIIEB TTOYIEPKUBAET PO COIO3HOE JIBIKEHHE.
(3) ¥ 6usHeca ecTh MpenMyIIECTBA Mepef] MPOCOIO3AMI.

(4) TIpaBUTeNLCTBY ClIEIyeT NOMIEPKUBATH PACIIMPEHNE KEJE3HBIX JIOPOT.

17 B orBer Ha MOJIOXKEHHE, M300pasKEHHOE HA KapUKaType, AMeprKaHCKas (efepanys Tpyaa

(1) opranmzoBaia KBaTM(UIMPOBAHHLIX PaGOUNX B POGCOFO3BI

(2) moompsiTa OTKPBITYIO UIMMUTPALIAIO

(3) cospmaBana KOMMepUeCKHUe PEPHUSITHSI, BIaJIeJIbLAMKI KOTOPbIX ObLTH paboune
(4) cospana equHbIi TPOdcOr03 paGounx u hepMepoB

18 TlpunsaTre aHTHTpecTOBCKOro 3akoHa lllepmaHa u 19 C 90-x ropor XIX Beka u 1o Hauana [lepBoit MUpoBOI
aHTUTPeCTOBCKOro 3akoHa KneiiToHa siBuoch BoitHbl CoepiuHeHHble [llTaThl pacimpuim cBoi AOCTYM
THOTBITKON K 3apyOe>KHBIM PbIHKaM M CBIPBIO C TIOMOIIIBIO
(1) crmoco6cTBOBATh CO3AAHMIO HOBLIX TPECTOB ONTHKH
(2) momepKuUBaTHL KOHKYPEHIIMIO B OM3HECE (1) cnepxuBanus
(3) yBenMUNTEL KaNMTATOBIIOKEHUSI B OU3HEC (2) nmnepuanmzma
(4) orpaHUMUHTH JIEATETHHOCTL MHOCTPAHHBIX (3) wm3omsiMoOHN3Ma

KOpIiopaLuii (4) meirrpanmrera

U.S. Hist. & Gov’t.—Jan. *04 [4]
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B oTBeTe Ha BOIIpoC 20 BOCHOHI)SYI;ITCCB HOMCH.IeHHOﬁ HM2KE TaGHI/I].Ieﬁ 1 CBOMMMU 3HAHUSIMU I10 06H.[€CTBCHH]:IM HayKaM.

3akoHopaaTenbcTBO lporpeccusHoOM 3pbl

lata | 3akoHopaTenbCTBO Lenb
CospaHa Cnyx6a oxpaHbl NecoB
1905 . CLIJi y P KoHTponb Haj BOAHBIMYU W NECHBIMK PECYpCaMm CTPaHbI
Perynuposanune nepepaboTkn Msca Ang obecrneveHns
1906 1. | 3akoH 0 KOHTpONe kayecTsa Msica yaup bep A
CaHUTapHbIX YCNOBMA
3aKoH 0 KOHTpone Hap 3anpelyeHue He[06POCOBECTHON MApPKMPOBKM MULLEBbIX
1906 r. | NPOM3BOACTBOM MULLEBLIX NMPOAYKTOB
1 MEJMKAMEHTOB NPOAYKTOB ¥ MeAMKaMEHTOB
1913 r. 8%’%\3"'0 MutwctepcTeo Toyaa 3awmTa MHTEPECOB TPYAALUMXCS

20 O6was uenab 9TUX 3aKOHOAATENIbHBIX aKTOB 3aK/II0Yanach B
(1) 3ammTe NPUPOHBIX PECYPCOB CTPAHBI
(2) ymyulueHnr MONOKEHUs TeX, KTO HefjaBHO uMMurpupoBail B CoepunenHble ITaTor
(3) copeticTBUM pocTy GOJBIIOrO GU3HECA
(4) 3a6ote 06 061IeM GIAr0COCTOSIHUN AMEPUKAHCKOTO OOIIEeCTBa

21 Kakoe coGbITHE SIBISIETCS] CaMOI MOJXOISAIIEH MepOit 23 Bo Bpewms [IporpeccuBHoit apbl [IxkeitH Aggamc

22

ycnexa iBrskenns [lonymictcekoit maptun B 90-e ropl
XIX Beka?

(1) Dra mapTus BeITECHUIA OfTHY M3 IBYX
KPYNHENIINX MapTH.

(2) Dra napTust MONyYNIIA OTIOTHUTEILHYO
TMOJIEPKKY CPE/ PyKOBOAUTENEH Gr3HeCa.

(3) HdBa kaHamaaTa OT 91O MAPTHK ObLTH N3GPAHbBI
pe3UICHTAMH.

(4) Heckomnbko pepopMm, MpearaeMbIx 31O
naprtuei, oopesu (popMy 3aKOHOB.

IIposo3rnaniennas B 1899 1. mommTHKa «OTKPBITHIX
JiBepeii» ObUIa NePBOHAYATIBLHO MPUHSITA, YTOOBI
o6ecrnieunts CoeuHerHbiM IlITaTaM BO3MOKHOCTh

Hajl CO3[laHNEM

(1) ueHTPOB COUMATLHON MOMOIIY, KOTOPbIE
OKa3bIBAJIM MOMOILb GEJTHOTE

IpyHITbl UMMHUIPAHTOB
(4) GecruraTHBIX rOCYJAPCTBEHHBIX ILKOJ,

24

Bo Bpems IlepBoii MUPOBOJ#i BOMHBI MHOTHE

Cy(PpaKUCTCKOTO ABUKEHMSI,

(1) orpaHMuUTL UMMUTPALMIO KUTAIIEB (1) mporectysi IPOTUB BOVHBI
(2) npemorepatuTh npeBpaiieHne Kurasi B KOJIOHMIO (2) nmocrynasi Ha BOEHHYIO CITyKOY

Snonun (3) 1066upyst 3a co3[aHNE IETCKUX TOLIKOIbHBIX
(3) monyunTh paBHble npaBa B Toprosie ¢ Kuraem yUpesKIeHUI

(4)

CIMOCOOCTBOBATh Pa3sBUTHIO AeMOoKpaTun B Kurae

U.S. Hist. & Gov’t.-Jan. ’04

OTKJIMKAJIACh Ha YCJIOBUS >KW3HU I'OPOZKaH, pa60Ta91

(2) raser, KoTOpbIEe TOMOTANN UH(POPMUPOBATD
aMepUKaHLEB 00 YCIOBUSX XKU3HU B TPYLLIO0ax
(3) 3aKOHOB, KOTOpbIE OIPAHUYUBAIIN OTPEIEIICHHBIE

PacnoyIOKEHHbIX B GCJIHI)IX paﬁOHaX ropojgoB

aMepUKaHKM COAENUCTBOBAJIM YCUJIEHUIO NMOAIEP>KKHI

(4) paborasi B POMBIIIEHHOCTH B BOEHHOE BPEMSI

[[IEPEBEPHUTE CTPAHULLY]



25

26

27

28

29

[Mocne oxonuanus [lepBoit MupoBoit BoiiHbl CeHaT
CoenuHennbix lITaToB oTKa3ancst paTuguumpoBaTh
Bepcannckuit oroBop, riiaBHbIM 00pa3oM, MOTOMY,
YTO 3TOT I0rOBOP

(1)

2)
©)

(4)

He BKJTtoYas B ce0s OONBIIMHCTBO U3
«YeThIpHAIIATH TTYHKTOB» Mpe3ujieHTa Bubcona
He Haka3biBaj [epMaHuIo 3a pa3Bsi3bIBAHUE BOIHbI
cofiep>KaJl TIOJIO3KEHUSI, KOTOPbIE MOTIIU Obl
BTsHYTb CIIA B 3apy0eskHble KOH(PIUKTbI

He MpeycMaTpUBall COKpAILEHUs] BOOPY KEHUI

Murpauus acdppoamepukatnues Ha CeBep BO BpeMsi
[lepBoii MMpPOBO¥T BOWHBI U MOCIIE HEE SIBUIIACH,
[JIaBHbIM 00Pa30M, pe3yJbTaToOM

(1) ycnerHoi fecerperaiyy apMum

(2) ycumit IBUXKEHUsI 3a TPaXKIAHCKKE MpaBa
(3) Hanmumsi HOBBIX pabOYKMX MECT Ha (habpuKax
(4) BaMSIHUSI IPOTPaMM MO3UTUBHBIX JEHCTBHIL

B 20-e ropie1 XX Beka mojieMuka BOKPYT Cy/ia Hajl
CKOyIcoM, «CyX0ro 3aKOHa» U MOBEJIEHNUsI
«3MaHCHIMPOBAHHBIX» YXKeHIWH [«flappers»]
BbIparkaja pa3HoIacus 1o MoBOy

(1)
)

()
(4)

BO3BpaTa K HOPMAJbHOM >KU3HU
TPaIMLIAOHHBIX UEHHOCTEN U MEHSIFOLLIETOCS
yKJ1ajia XXU3HU

npuunH Benukoil fenpeccun

BbIT'OJ] HOBOI TEXHUKU

OpHa 13 KpYNHBIX LeJiell MPUHITHS 3aKOHOB 00
nmmurpanyn B 20-e rofpl XX Beka 3aKiIovanach B
TOM, UTOOBI

(1) Mo3BOUTEL HEOTPAHUYEHHYIO UMMUTPALAIO U3
IOro-BocTounoit A3un

(2) obecneunThb OIMHAKOBOE KOJIMYECTBO
UMMUIPAHTOB U3 BCEX CTPaH

(3) okasarb mpejmouTeHHe GOraThIM U 0OPA30BAHHBIM
UMMUIPaHTaM

(4) MpUMEHHTH KBOTHI JIJTs OrPAHIMIEHUsST IMMUTPAIN
u3 IOxHoit 1 BoctouHoit EBporbl

Kakue ycioBust sIBISIFOTCS] HaMGOJIee TUMMIHBIMU JIJTsT
9KOHOMUYECKOM Aenpeccun?

(1)
)

®)
(4)

BbICOKasl 6e3paboTula U Nepenponu3BOICTBO
KpYyTMHbIE KOMMepYeCcKIe KanuTalOBIOKEeHUSI 1
HU3KUE HAJIOTH

M30BITOK JIEHET B OOpAllleHUU U BBICOKKE LIeHbI Ha
Ak

BBLICOKAST 3aHATOCTD Y MOBLIIIEHHBIE
KAalNATAaJIOBJIOXKEHNS B HE[BIKNMOCTD

U.S. Hist. & Gov’t.-Jan. ’04

30

31

32

33

34

HoBblIil Kypc nbITancs peluTh MHOTUE POOIeMbl
Benukoii fenpeccun ¢ MOMOIIBIO

(1) mpepocrasienust efepaTLHOM TTOMOII MHOTM
CEKTOPaM 9KOHOMHUKH

(2) cHUMKeHWsI HAJIOTOB Ha KPYIHbBIH GU3HEC, YTOOLI
CTUMYIIMPOBATh CO3/IaHIE PabOUnX MECT

(3) cumxkenus efiepaTbHBIX PACXOfIOB, YTOOBI

COXPaHUTbH COATTAHCUPOBAHHBIN OIOJIKET

(4) cHMKeHWST MHOCTPAHHOM KOHKYPEHINH TTyTeM

TIOBBINICHUA MOIIJINH

IIpesupent ®panknvn [. Py3BensT neiTasncs co3gaTh
YHCJICHHBII1 EpeBeC CBOMX CTOPOHHUKOB B BepxoBHOM
Cyne CHIA, Ho Konrpecc ero He nopiepxain. JTa
CUTYyaUWsl SIBJISIETCS IPUMEPOM TOrO, KaK

(1)

2)
(3)
(4)

Konrpecc nojippiBaeT npuHUun pasfeseHus
BJIACTEN

NPE3UJIEHT IMOJIb3YETCS HEMUCAHOW KOHCTUTYLUEN
UCHOJIb3YETCSI CUCTEMA CAEP>KEK U IMPOTUBOBECOB
OJlHa BETBb I'OCY/JAPCTBEHHON BJIACTU COXPaHMUJIA
denepanuzm

B 30-e ropp1 XX Beka KoHrpecc mbitasncst n3beskathb
CUTYyalluil, KOTOpbIE PUBEHN K YYACTHIO
Coenunennbix IllTaTtoB B [lepBoiit MupoBOI BOTHE,
nyTem

(1)
2)
€)

(4)

NPUHATHUS 3aKOHA O TIPU3bIBE B MUPHOE BpEMsI
NPUHATUS Psfia 3aKOHOB O HETpanuTeTe
CaHKLMOHMPOBAHUs IIOPTALUU WIEHOB
Kommynuctuueckoit napruu CIIIA
nepeMelIeHs] AMEPUKAHLIEB SITIOHCKOTO
NIPOMCXOX/ECHUS B Jlarepst JJ1s UHTEPHUPOBAHHbIX

Bo Bpemst Bropoit MupoBoii BoiiHbI (hefiepaibHOe
NPaBUTENILCTBO MPUOEITIO K CUCTEME HOPMUPOBAHHOTO
pacrnpefiesieHusi, YTOObI

(1)
)

(3)
(4)

NPEeOTBPAaTUTh POCT LIEH HAa BOOPYKEHMe
YBEJIMUUTb 10COOUE Ha 00pa3oBaHUE s
BETEPAHOB

YBEJIMUUTb UMIOPT ASULUTHBIX TOBAPOB
o6ecneunTh GOJIbILE PECYPCOB IS ApMUN

B uem 3akmoyanach ocHOBHAas Ledb «ConaTcKoro
Oousis», npuHsaToro Konrpeccom He3agonro 1o
OKOHYaHMst BTopoit MUpoOBOIi BOIHBI?

(1) npemyIoKUTH OGOPOHHOM MPOMBILUIEHHOCTH 3aiMbl
MO/ HU3KMIT POLCHT

(2) mpefocTaBUTL 3KOHOMUYIECKYHO MOMOIL[b
BeTepaHaMm

(3) cpepxkaTh pacnpocTpaHeHHe MeKTyHAPOIHOrO
KOMMYHH3Ma

(4) pacumpuTh BO3MOKHOCTH JJIsi TPO(HECCHOHATILHOM
Kapbephbl B apMUK



¢poTorpacpueii, NOMELIEHHON HUXKE, U CBOUMU 3HAHUSIMU 110

B otBeTe Ha Bompoc 35 BOCTIONB3YHTECH

OOIECTBEHHBIM HAyKaM.

35

36

o - —

MeTounuk: IMymuc [un (Dean Loomis), xypran Jlavig (Life) (ananTMoeaHo)

Yrto roeoput 3ta poTorpacus o KU3HU B
Coemunennbix Illtatax B 50-e rogst XX Beka?

(1) TpemmprHUMAICH Ype3BBIYARHBIE MEPDI, YTOOBI
CKPBITh ATOMHOE OpYXKHeE.

(2) Crpana crama eIMHCTBEHHOM STIEPHOMN
CBEPX/IEP>KABOM.

(3) Xomnonmast BoiiHA TPUBEJA K IIIAPOKO
PacIpOCTPaHEHHOMY CTpaxy.

(4) B cyuae siiepHO#T aTaky He TOCTPAIATHN ObI
TOJTHKO TIPABUTEILCTBEHHBIE YNHOBHUKH.

BhICTpBI POCT IMYHBIX OXOMIOB B NIEPBOE
aecsituneTue nocije Bropoit MMpOBO#i BOMHbI
C1oco0CTBOBA

(1) cHMXeHWIO POKIAEMOCTH

(2) KpymHOI SKOHOMUYECKO¥T JIENPECCHr
(3) pacumpenuto cpefiHero Knacca

(4) peduumT NpEAMETOB POCKOLIN

U.S. Hist. & Gov’t.-Jan. ’04

[7]

B otBeTe Ha Bompoc 37 BOCHONb3YHTECh MOMEIIEHHOI

HIDKE KapuKaTypoil M CBOMMHU 3HAHWSIMHU IO
OOII[ECTBEHHBIM HAyKaM.

«Tbl YyAUBNEH, YTO HaM He YyrHaTbCcA?»

OrtcraBaHnve
aMEepPUKaHCKOro |

/

06pa3osaHus

P

H~HER

o<
Owsy ™em PosT ca

37

38

WcTounuk: Xepbnok (Herblock), Bawwrrton noct (Washington Post)
(apanTuposaHo)

Kakoe coobrtre 50-x rogoB XX Beka, BEpOsITHEE
BCEro, MPUBEJIO K MyOIMKAMN 3TON KapuKaTypbl?

(1) Pycckue KocMOHABTBI BbIcananch Ha JIyHe.

(2) Cogerckuit Coro3 3amyCTHiI ICKYCCTBEHHbIN
CITy THHK.

(3) Coenunennbie llTaTsl MOTEprean MOpaXeHwe B
BOiiHe BO BbeTHame.

(4) AmepukaHcKue ydaljecst OKa3ajin HU3KHe
pe3yabTaThI 110 TECTaM MO MaTeMaTUKe U
€CTECTBO3HAHMIO.

Yem 3akonumics Kapubekuit kpusuc 1962 r.?

(1) Ky6a craima KOMMYHUCTHYECKIM TOCYIAPCTBOM.

(2) Coenunennbie llTaThl 3aXBaTHIIN BOEHHOE
rocroficTBo Haj Ky6oii.

(3) Cogerckuit Coro3 BbIBE3 CBOM SIEPHBIE PAKETHI C
Ky0b1.

(4) Dupens KacTpo BCTPETHIICS € MIPE3UEHTOM
I>xonoM Kennenu.

[[IEPEBEPHUTE CTPAHULLY ]
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39

40

C moMoIIIbIo TIOJIMTUKY Pa3psiIKy Mpe3ufieHT Pruaapy
Huxkcon nbiTajcs

(1)

(2)
©)

(4)

CHU3UTD HAMPSKEHHOCTb B OTHOLLEHUSIX MEX/Y
CoserckuM Corozom u Coenunennsvu lllTaramu
yAY4YlIUTb OTHOWEHus ¢ JlaTuHckoit AMepukoit
COJICVICTBOBATDH IEMOKPATUUYECKOMY MPABJICHUIO B
Kurae

YKpenuTh CBsizu ¢ 3anafguoi EBpomnoit

« .. .Hame pemrenvie mo Bonpocy o0 aHepruu OyfieT
UCIIbITAHMEM XapaKTePa aMEPUKAHCKOTO Hapoyia 1
cniocobHocTy npe3upienta 1 Konrpecca ynpasnsith.
OTO TpyHOE pEeLIeHUE SIBUTCS «MOPAJIbHbIM
9KBMBAJIEHTOM BOMHBD», HO TOJIBKO Mbl OOBEIMHUM
YCUIIUA [Tl CO3U/aHNs, 8 HE pa3pyLIeHust. . . . »

— MMpesangeHT Dxummn Kaptep
O6paLuenve K Haumw, 18 anpens 1977 T.

[IpesunenT Kaprep ocyiiecTBui 3TH Ujien Ha
NpaKkTHKe,

(1)

(2)
©)

(4)

OCTAHOBUB CTPOUTEILCTBO ATOMHBIX
SIEKTPOCTAHUUN
YBEJIMYUB UMIIOPT HE(PTU U3-3a IPAHULLbI

parys 3a pa3BUTUE AJIBTEPHATUBHbLIX UCTOYHHUKOB
TOIlNIMBa

3aMOpPO3UB LICHbI Ha BCE He(pTeIIpOJIYKTbI

B otBeTe Ha Bompoc 41 Bocnonb3yiTech MOMEIIEHHOM

HIKE KapUKaTypOU ¥ CBOMMU 3HAHUSMU 110
OOLLIECTBEHHbIM HaYKaM.

41

q—

Obl HM NOBeaNA, NOMY4MT MaHAAT Ha To,
4T06bI NPOCKXMBATL 3TO KPECTO B
TEeYeHVe NocneaytoLLmMX YeTbipex NeT».
McTounmk: bptoc butty (Bruce Beattie), [laiiToHa-buy Hbroc-mxopHan
(Daytona Beach News-Journal). (anantupoaHo)

DTON KapuKaTypo#, OTHOCSIIECHCS KO BpEMEHU
npesuaeHTckux Bbicopos 2000 1., cTaBmIMX NMpeaMeToM
CyneGHOro cmopa, aBTOpP XO4YeT CKa3aTb, YTO
noGeauTeNb, BO3MOXHO,

(1)

(2)
©)

(4)

npejJlaraeT NporpamMMbl, KOTOPbIE HE MOJb3YIOTCS
CHJIBHOM TIOJIEPKKO B HApofie

CMOXKET JIeTKO 100uThes nepensdpanus B 2004 .
YCHELIHO BbINOJHUT CBOU OGEIaHNsl, JAHHbIE B
X0/l NpeABbIOOPHON KaMITaHUU

HE CMOXET NPETEH/I0BATh Ha 00y B KOJUIETMU
BbIOOPILMKOB

U.S. Hist. & Gov’t.-Jan. ’04

42 «KnUHTOH NpegnaraeT 3KOHOMUYECKYIO MOMOLLb

Poccum»

«AMepMKaHLbl OTNPaBAAIOT MUPOTBOPYECKME CUITbl B
BocHuio»

«CLLIA nepe6pacbiBaloT camoneTamu NPoAyKTbI U
MeAuKameHTbl B Comanm»

DTH 3aroJIOBKY SIBISIFOTCS MILTIOCTPALIEil TOrO, YTO BO
HewHen noautuke CIIA B 90-e rousl XX Beka
JIeJTalICsl yIop Ha

(1) cnepxuBanue

(2) KOMITEKTHBHYIO 6€30MaCHOCTh

(3) yuacTue B MEX[yHAPOMIHBIX JIeJIaX BO BCEM MHpE
(4) wewrrpanmmrer

B otBete Ha Bonpoc 43 BOCTIONB3YATECH NPUBEIEHHON

HM2KE HI/IanaMMOﬁ 1 CBOMMMU 3HAHUSIMMU I10 O6H.[€CTB€HHI:-IM

HayKaM.
PacnpepeneHue HaceneHus
CLLIA no Bo3pacTy B npoLeHTax
B 1900 1 2000 rr.
1900 r.|{2000 r.
65+
55-64
- 45-54
8 35-44
&
o 25-34
D 15-24
5-14
0-4
252015 10 5 0 5 10 15 20
MpoueHTbI
McTounmk: Bropo nepenmcy Hacenenmns CLUA (aganTuposaHo)
43 Tloka3aHHble Ha arpaMMme U3MeHEeHHUsI 0OOCHOBBIBAIOT

44

TMOsSIBUBLIYHOCSI HE[JABHO 03a004YEHHOCTh AMEPHUKAHILICB
OTHOCHUTECJIBHO

(1)

(2)
(3)
4)

Oy/lylLIero NporpaMm COLMAIbHOIO CTPAXOBAHUS U
«Menukap»

BO3BpaTa K arpapHOMY OOLLECTBY

U30bITKAa paOOTHUKOB 3[paBOOXPAHEHUS

HEXBATKM IIKOJI U KOJUISKEN

denepanbHasi pe3epBHasi CUCTEMa BIIMSIET HA
aKoHOMUUecKyto cutyaimio B Coequnennnix llTaTax,

1)
2
©)
“4)

PeryImpyst KOIMIECTBO JICHET, HAXOJISIIINXCS B
obpareHnmn

NpefocTaBJIss NpsiMble 3aiiMbl hepMepam 1
MEJIKUM TpeIIPUHIMATEIISIM

obecreunBas BHITOMHEHUE CTPOTOrO
AHTUTPECTOBCKOT'O 3aKOHOAATEILCTBA
KOHTPOJIUPYS UMIIOPT TOBAPOB U3 APYIHUX CTPaH



B orBeTrax Ha Bompochl 45 u 46 BoCHONb3yHTECH 47 Yunbsm Jlnoin Tappucon, Xappuet TabMaH 1

MPWBEICHHO! HIDKE TNarpaMMON ¥ CBOMMY 3HAHWSIMH 110 Xappuet Buuep-Ctoy Gonee Bcero n3BeCTHBI CBOEH
OOLLIECTBEHHBIM HAYKaM. paboToi, HaNpaBJICHHOW Ha
. (1) cospanue GeCTUIATHBIX FOCYAPCTBEHHBIX ILKOJI
MpoueHT MaTepeit (2) opraHM3auMIO IBUKEHUS 32 BBE[ICHHE «CYXOTO
(c peTbMU B BO3pacTe Ao 6 ner), 3AKOHA»
KoTopble paboTaloT BHe AoMa (3) pacluMpeHHe PaB SKeHIMH
60 (4) nporuBoaEiicTBIE PAGOBIAJEHIIO

48 Kakoii n3 3aroJOBKOB MOCIY>KUT HAWITY YIINM

50 - 3aBepIIeHHEM HUXKECIEMYIOIEro YaCTUYHOrO MiTaHa
W3JI0KEHNS ?

40
I

A. TlonuTHKa «OTKpPBITHIX IBEpE»
B. Boccranue B I[Taname (1903 1)
C. Ilonpaska Py3Bensra

D. Hoxrpuna Tpymsna

MpoueHTbI
&
|

N
o
|

(1) Buyrpennue nporpammsi B CIIA

(2) CoGbitust BpeMeH XO0JIO/{HOI BOITHBI

(3) Unrepsenponnsm Coeurennnix [TaToB
(4) TonbITKY M30MALMOHM3MA

—_
o
|

0 1950 1960 1970 * 1980 = 1990
fon 49 Peityen Kapcon n Pang Heitnep noxoxxn Ha
WcTounmk: Seneras kHura 1996 r. [1996 Green Book, <<paSFpe6aTene131 rpsi3u» [«muckrakers»] Bpemen
MuhucTepcTeo Tpyaa CLUA Blopo TpyaoBO# CTaTUCTUKM (3[anTHpoBaHo) IIporpecciBHOIt 3pbi, MOTOMY 4TO OHH
(1) BbIcTYMmamu 3a MONHOE U3MEHEHNE CTPYKTYPhI
45 Kakoe 13 HIDKECIEMYOUINX YTBEPKACHNI CaMbIM rocyaapcTaa
OYEBH/IHBIM 00Pa30M MOATBEPK/IAETCS JAHHLIMH (2) MBITAIMCH BCKPBIBAThH MPOOJIeMbl 0011IeCTBa
farpamMmb? (3) He cymeny MOBNMSTH Ha OOLIECTBEHHOE MHEHHUE
(1) B 1990 r. 66110 GoMnbIIE AIETER B BO3pACTe JI0 6 (4) momepXKUBAIN AHTHAMEPUKAHCKYO JIEATETHHOCTD
set, ueM B 1950 .
(2) Haumnast ¢ 1990 r. xeHIMHBI COCTABNSIOT Gombiue 50 B kakoil BOWHE JOKTPHHA «IIPeHAYCPTAHUS CYABObI»
TOJIOBUHBI YKC/IA PAOOTAOLINIX. KCTIONIb30BANACh JIJIsl ONPaBJaHUs eNCTBUI
(3) Pa3p])IB MEXKYy N0XO[JaMU MY2KYWH U 2KEHIIWH MPaBUTEIILCTBA CHLIA?
YMEHBLIUJICSL.

(1) BoiiHa 3a He3aBUCUMOCTD

(2) AmepmkaHO-MEKCHKAHCKasT BOMHA
(3) Ipaxkmanckast BoitHa

(4) Boiina Bo BoeTHame

(4) Bce MeHBIIE KEHIIUH CHJISAT IOMa W BOCTIUTHIBAIOT
CBOUX MaJICHbKUX JIeTEN.

46 JInuo, SBJISIFOIIEECs: KAHUAATOM Ha O(ULMATILHYO
JIOJIKHOCTb, BEPOSITHO, CIIEIANIO Obl U3 9TOM
[MarpamMmbl BBIBOJ] O TOM, YTO OOIIECTBEHHOCTD Oy/IeT
NPUBETCTBOBATH YCUIIEHUE TOCYIAPCTBEHHOM
TIOJIEPKKH
(1) pocra MoMOIIKM MHOCTPAHHBIM FOCYIAPCTBAM
(2) yupekpeHuit 3IpaBOOXpaHEHHST
(3) meTCKMX JOMIKONBHBIX YUPEKIEHUIA
(4) xommeKel U YHUBEPCUTETOB

USS. Hist. & Gov't.—Jan. *04 [9] [IEPEBEPHUTE CTPAHHILY]
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OTBeTbI Ha BOIIPOCHI JIA COYNHEHUA TOJIZKHBI OBITH 3aIIMCAHbI B OTAEJIBbHOM 6YKJIeTe JJisi COUMHEHUA.

B paoore Hag otBeTom K YacTu II 06s13aTe1bHO yuTHTE Clleayolee 001Iee onpeeieHmne:

(a) «00CYXKIATh» 03HAYAET «BbICKA3bIBATH COOOPAXKEHHSI 0 YeM-JIN00, ONMUPasich HA (PAKTHI,
MOKa3aTeJIbCTBA M APTYMEHTBI; MPENCTABIATh C HEKOTOPHIMM NMOAPOOHOCTSIMI»

Yacts 11
BOITPOC IJIAA TEMATUYECKOI'O COYMHEHU A

HHcmpyKLguu: Hanuimre coynHeHue no XOpouIO OpraHn30BaHHOMY IJIaHY, B KOTOPOM JTOJI2KHbBI ObITh:
BBEJICHNEC, HECCKOJIBKO 8.638.116B, MOCBSIICHHBIX YKA3aHHOMY HM2KE 3aJaHUIO, U 3aKJIFOUYCHUEC.

Tema: 3menenune Koncturyuun

[Tonpasku Kk Konctutyumm CIIA n3MeHSIOT Hallle roCyapCcTBO U Hallle
0OIIIeCTBO.

3ananmue:

HazoBute d6e nonpasku Kk Koncturyuuu CIIA u B oTHOIIEHUI

Kaxcooli 13 HUX:

» O6cyauTe ucTopuyeckue 0OCTOSITENLCTBA, NPUBE/LINE K MPUHSITUIO
9TOM MOINPABKHU.

* OOcyauTe, KaK 3Ta NOMpPaBKa U3MEHNJIA TOCY/IaPCTBO B
Coenmnuennbix lllTarax n/mmm ameprkaHckoe OOIIECTBO.

Bb1 MoxxeTe BOCIIONB30BATHCS JTFO0O0 NOMpaBkoi K KoHCTUTYLMK, KOTOPYIO U3yYaau
no ucropuun CIIA. K uucny npeayiaraeMbIX BapMaHTOB, KOTOPbIE Bbl, BO3MOXHO,
TO3KeJIaeTe PaCCMOTPETh, OTHOCSITCST 1-51 monpaBka — rpaskianckue cBoooppl (1791), 15-s
nonpaska — 1paso rosoca (1870), 16-s monpaBka — moproxopubiil Hamor (1913), 17-s
nonpaeka — u3bpanue ceHatopo (1913), 18-st monpaBka — «cyxoit 3akon» (1919), 19-s
nonpaBka — Mpaso rojoca st ke (1920), umm 22-s1 nonpaBka — OrpaHMYeHne
cpoka npeObiBaHus Ha nocty npesuenta (1951).

BsI He 00s13aHbBI OrpaHNYnuBATBCA TOJBKO YKA3aHHBIMMU NPENT02KCHUAMUA.

Oo0uue yka3zaHusi:

B cBoem counnenny Bbl MOKHBI

» OcBeTuTh BCE acNeKThbl 3a0aHUsA

* PackpbITh TEMY, TPUBES COOTBETCTBYIOLME (PAKThI, MPUMEPHI U IOAPOOHOCTH

+ CieoBaTh JIOTUYHOMY U SICHOMY IUIaHY W3JIOKEHUS

» BkirounTh BBEIeHUE U 3aKJIFOYEHUE, KOTOPBIE MPECTABIISIOT COOO0M OOJIbILIE, YEM ITPOCTOM
nepeckas Temwt

US. Hist. & Gov’t.—Jan. *04 [10]



UMA N DAMUNINA LLIKOJA

B pa6ote Hag orBetom K Yactu III yurure cienyrouue oouye onpeneieHus:

(a) «00CcyXkaaTh» 03HAYAET «BBICKA3BIBATH COOOPAKEHHS 0 YeM-JIMG0, ONMpasich Ha (haKThlI,
I0KA3aTeJIbCTBA M APTYMEHTHI; MPEICTABIATH ¢ HEKOTOPHIMH MOAPOOHOCTSIMI»

(b) «OLIEHNTH» 03HAYAET «U3YYMTHh YTO-JIN00 M BHICKA3aTh CyXK/IeHHE OTHOCUTEIHHO ero
3HAYEHMsI, BAXKHOCTH WJIU COCTOSTHVSI; ONPeeIUTh IEHHOCTh Yero-JImnoo»

Yacts 111

BOIIPOC, OCHOBAHHBIN HA IIPUJIATAEMBIX TOKYMEHTAX

ITOT BONMPOC OCHOBAH HA IOKYMEHTaX, KOTOpbIe MpUjaraiTcs K oykiery (qokymentsl 1- 8). On
npegHa3HaYeH sl IPOBEPKH YMEHMsI padoTaTh ¢ HCToOpuuecKuMu foKyMenTtamu. HekoTopble
MOKYMEHTbI ObLIM CHIELUAJIbHO OTPEJaKTHPOBAaHBbI AJIsl JaHHOTo Bonpoca. Bo Bpems ananuza
OKYMEHTOB 00paljafiTe BHUMAaHHE HA NCTOYHMK KaXKA0ro JOKYMEHTA U Ha Ty TOYKY 3peHusl, KOTopasi,
BO3MOXKHO, NIPeJICTaBJIeHA B JOKYMEHTe.

HcTopuueckuit KOHTEKCT:

XO0Ts1 aMepuKaHIbl BLICOKO LIEHSIT 00pa30BaHue, IOCTYM K O(pUILMATILHOMY
oOpa3oBaHuio He Bcera Obl1 y Bcex. HaunHasi ¢ BpeMeH KOJIOHUCTOB,
BO3MOKHOCTHU MOJTyUYeHUs1 0Opa30BaHUsI CTAHOBSITCS JOCTOSIHUEM BCe OOJIbLIETO
koym4yecTBa mofeit B CIIHA.

3apanue: [lonb3ysich nH(pOpMalueii, TPeCTaBICHHON B JOKYMEHTaX, 1 COOCTBEHHbIMU 3HAHUSIMU O
uctopuu CIIA, oTBeTETE Ha BOIPOCHI, KOTOPbIE PUBOAATCS MOCHE KaX/0ro JOKYMEHTA B
yacTi A. OTBETbI Ha 3TU BONPOCHI NoMoryT Bam Hanmucars counHenue B Yactu B, B
KOTOpOM Bam Hy>kHO:

+ OGCYmUTh yCUIHst, NPEINIPUHSITHIE OT/ICIBHBIMY JIMIAMK ¥ TOCYIApCTBOM (Ha
(befiepaibHOM ypOBHE, YPOBHE LITATOB M MECTHOM YPOBHE) JIJIsI
pacnpocTpaHeH!si BO3MOXKHOCTE NOoMy4eHns 00pa30BaHusl B aMEPUKAHCKOM

o01IecTBe
* OueHNTh, HACKOJILKO 3TH YCUIIMSI ObLTM YCTICIIHbI

USS. Hist. & Gov't.—Jan. *04 [11] [IEPEBEPHUTE CTPAHHILY]



Yacts A

BOHpOCI)I IJIA KPATKUX OTBETOB

HHcmpyKuuu: I/I3y‘~II/ITC AOKYMCEHTHI 1 OTBETETE HA BOIPOCHI I KPATKUX OTBETOB, MOCTABJICHHBLIC IMMOCJIC
Kaxnoro fOKyMeHTa, UCoJib3ysl OTBEACHHLIC [IJIs1 9TOIr'0 MyCTHLIC CTPOKH.

JHokymenT 1

Opnonanc o 3emite 1785 . yCTaHOBWIT MOPSIIOK TUTAHOMEPHOM 3eMIIEMEPHOI CheMKH 1 TIPOJaKN
rocy/iapcTBeHHbIX 3eMelib Ha CeBepo-3anajHoit Tepputopun. [TomelieHHast HIKe CeTKa MOKa3bIBaeT
HyMEpaluuro 3€MEJIbHbIX CeKIlI/Iﬁ I IPpOJakKu B TayHIIUIIC.

OppoHaHc o 3emne 1785 .
OLVMH TayHLMN (KBApaT cO CTOPOHOW 6 Mub)

1 Muns
<>

Y 6
36 |30 (24|18 | 12| &0 IW””"
aKpoB
: [loxofb! OT 3KCnyaTauum

351292317 | 11 5 36MI1, NPOJaHHOI B cekLmuu 16,
16 LMK Ha cofepXKaHue
34 12822 nm | 10| 4 rOCY[APCTBEHHbIX LLKOM.

LLKOST

33|27 121 (15| 9 | 3

6 mung

322612014 | 8 | 2

3125|119 13| 7 | 1

:: 6 Muns :i

NcTounmk: Tomac A. Beiinu u aip. [Thomas A.
Bailey et al.] CueHb! n3 amepmkarckoi Xn3Hn
[The American Pageant], n3a. Houghton Mifflin
(apanTupoBaHo)

1 Kakum 06pa3oM, B COOTBETCTBHM € TOM ceTKOil, OpfoHaHc o 3emite 1785 1. moorpsii 06pa3oBaHme
na CeBepo-3anajHoit Tepputopun?  [1]

Score-Bannnl
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JlokymeHT 2

.. . DTH 3amMeyaHus IOAIBOJISIT HAC K CJIeyoLIeMy BONPOCY: UTO B
npejIaraeMo 37ech MporpaMme 00pa30BaHuUs J1JIsl SKEHILH
COJIEP>KMTCSI TAKOTO, YTO MOIJIO Obl BOCIIUTATb U COXPAHUTh Y
SKEHILMH O0raThIX CeMeil Ty YMCTOTY HPaBOB, KOTOpas MpU3HaHa
CTOJIb CYLIECTBEHHOI J7Isl OJ1ar0COCTOSTHYSI CTPAHBI M CTOJNb
HEOOXOJMMOIA /ISl CYLIIECTBOBAHMUS PECITy OIMKAHCKOI (hOPMBI
npaBieHus?

[1] PasBuBast B XeHIIMHAX IOHUMAHKME W PA3BUBAsl M YKPEIUISI X
YMCTBEHHbIE CHOCOOHOCTHU, OT HUX MOXKHO ObLIO Obl OXKUIAThH
MOCTYNKOB, MPOJAMKTOBAHHBIX ooJiee PasyMOM, HEXKEJIN MOHOﬁ nim
MPUXOTHIO [HEMPEICKa3yeMOCTRIO|.

[2] Tocne Toro, Kak ux pa3yMm TakKMM 0Opa30M YKpeIUIeH, UX 00yJajm
Obl CUCTEMaM MOpaJIv, COOTIOJIEHNE KOTOPOI 00ecrneunBaeTcs
NPEANUCAHUSMU PEJIUTUU; U OT HAUX MOKHO ObLIO Obl OXKMJATh
6oJiee CpaBeJIMBbIX U LIMPOKUX B3IVISIIOB HA CBOW 10T, a TaKXkKe
00Jiee CUIIbHBIX Y BO3BBILIEHHBIX MOOYKICHUIA K €r0 UCTIOJIHEHUIO.

[3] B Takoit nporpamme 06pa30BaHUs COIEPXKUTCSI BCE, YTO MOXKHO
crienaTh, YToObl yoepeub MOJIOABIX >KEHIIMH OT NPEe3peHunst K
MOJIE3HOMY TPYAY. YUEHMIBI IPUBLIKJIN Obl K HEMY B COYETAHUM C
BBICOKMMU NPOU3BECHUSIMU JINTEPATYPbI U JIEraHTHBIMU
3aHSATUSIMUA U3SILLIHBIMU MCKYCCTBAMU; U MOXKHO OBIJIO Obl
HaJIESIThCS, YTO B CUJTY KaK NPUBBIYKM, TaK U ONbITA, OHU B CBOEH
NOCEAYIOLEN XXU3HA OYlyT OTHOCUTHCS K HEMY C YBAXKEHUEM. . . .

UcTourmk: Omma Yunnapa [Emma Willard],

«ObpalLeHne K 06LIECTBEHHOCTH, 1 0COBEHHO K UYneHam 3aKOHOAATeNbHOro cobpaxus wrata Hoto-Mopk,

C NMpeAnoXeHnem nporpammbl ynyylieHns 06pa3oBaqns >eHwwuH» [“An Address to the Public,

Particularly the Members of the Legislature of New York, Proposing a Plan for Improving Female Education”], 1819 r.

2 Ha ocHoBaHMM 3TOro OTpbIBKA HA30BUTE 0OHY MPUUUHY, 0 KOTOPON, KaK Tojarana DMMa
Yunapy, o6pa3oBaHie OKaXKeT GJaroTBOPHOE BO3JIEHCTBUE HA JKEHIMH.  [1]

Score-bannbl
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JokymeHT 3

. . . TakuM 00pa3om, oOpasoBaHue, 0oJiee YeM Kakoe Obl TO HM ObIJIO MHOE NMPUyMAHHOE
YEJIOBEKOM CPEJICTBO, SIBIIIETCS BEJIMKNAM (PAKTOPOM, YPABHMBAKOIIMM OOLIECTBEHHOE
MIOJIOXKEHUE JIFOAEN, — MaXOBMKOM B OOLECTBEHHO MalllMHE. 3[IECh 51 HE MMEIO B BHJly TOTO,
YTO OHO CTOJIb BO3BBIIIAET MOPAJIbHYIO IPUPOJLY, YTO YITHETEHHUE APYTUX JIFOACH HAUMHAET
BbI3bIBaTh NPE3PEHNE U HEHABUCTb. JTa UJIES OTHOCUTCS K IPYyroMy aTpuOyTy 0Opa30BaHUsl.
Ho s xouy cka3aTb, 4TO OHO AT KaXJIOMY YE€JIOBEKY HE3aBUCUMOCTb U CPEJCTBA IS
COMPOTUBJICHUSI arou3my Apyrux jmofei. OHo fiesaeT GoJblie, YeM yCTpaHsIeT BpaxkieOHOCTh
OeHAKOB K Ooradam; OHO NpefoTBpaIlaeT OeHOCTh. [IBruKeHne 3a arpapHyro peopmy
[nBIZKeHHME 32 yiaydlleHre SKOHOMUYECKOTO MONOXKEeHHsT (DepPMEpOB| — 3TO MeCTh GEIHOCTH,
HalpaBJIEHHasl TPOTUB OorarcTBa. becCMbICIEHHOE YHUUTOXEHUE 4yKOi COOCTBEHHOCTH, —
CKUTaHME CTOTOB CE€Ha U KYKYypy3bl, pa3pyLIEHUE MAILLIWH, IOTOMY YTO OHU BBITECHSIOT
PYUHOI TPy, OOJIMBaHKE KYMOPOCOM [€IKMM BEIlleCTBOM| 6OraThIX MIaTheB, — 3TO BCEro
JIMLUb JIBMDKEHUE 32 arpapHylo pedopmy, nepelefiee B noMenareasctso. O0pa3zoBaHue
NpeloTBpaliaeT U MECTh, U NoMelaTeabcTBO. C ApYyroil CTOPOHbI, TOBAPUILIECKOE YYBCTBO MO
OTHOLLIEHUIO K MPEJICTABUTENSIM CBOET0 KJlacca WM KacTbl — 3TO OOLIMI MHCTUHKT BCEX
cepAel, He MOrPS3LINX B 3TOMCTUYECKUX JIMYHBIX WM CEMEVHBIX COOOpaKeHusax. Pacimpss
KJIaCC WM KACTy KYJIBTYPHBIX JIIOfIEN, PACIpPOCTPAHEHNE 00pa30BaHusl OTKPOET OoJiee
LIMPOKUIA MPOCTOP, KOTOPBIiA IOJIKHBI OylyT OXBAaTUTh COLMANIBbHBIE YyBCTBA; U €CJIU Obl 3TO
o0Opa3oBaHue ObLUI0 BCEOOLUM U MOJIHBIM, OHO Obl ClIeIano OoJIblIe, YeM BCE OCTANILHOE, sl
CTUPaHMs UCKYCCTBEHHBIX Pa3jM4nil B OOLLECTBE . . . .

— Xopac ManH (Horace Mann), 12-i ExxerogHbii oT4eT cekpetaps CoseTa no Bonpocam 006pasosanqus wwrata Maccadycerc
[12th Annual Report of the Secretary of the Massachusetts Board of Education], 1848 r.

McTounmk: pea. JoypeHc KpemuH [Lawrence Cremin], Pecriy6amka u wkona: Xopac ManH 06 o6pa3osarumn cBO6OAHbIX SH04eN

[The Republic and the School: Horace Mann on the Education of Free Men], u3a. Konyméuiickoro yHuepcuteTa [Columbia University]

3 Ha ocHOBe 3TOro OTpbIBKa HA30BUTE 06e MPUYMHBI, TI0 KOTOPbIM, KaK nosarai Xopac MaHH,
MyHHIMNATBHOE 00pPa30BaHKe OKaXeT OJIarOTBOPHOE BO3JCICTBUE HA aMEPUKAHCKOE O0IIecTBO.  [2]

(1)

Score-banbl

2)

Score-Banibl
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JokymeHnT 4

5 o i 4 D
NcTounmk: Snppio KneiitoH 1 ap., [Andrew Cayton et al.], Tpons! k HacTosiyem
[Pathways to the Present], n3a. Prentice Hall (anantuposaHo)

4a B cooTBeTCTBHM C 3TOil (poTorpadueil, Kakue Mepbl MPSANPUHSIIO (hefiepaibHOe TPABUTENBCTBO,
4TOOBI PACIIMPUTH BO3MOXKHOCTH 00pa3oBaHusi AJ1sl apoaMepuKaleB B MEpUoj nocie IpaxkmaHckoit
BOIHBI?  [1]

Score-Bambl

Haim 3aHs1THS HaYanuch — HECMOTPS Ha YTPO3bl CO CTOPOHBI O€JIbIX U CTPax, KOTOPbII U3-3a
3TOr0 UCHbITHIBAJIM HETPbI, — C JIBALATHIO0 CEMBIO YUEHUKAaMU, U3 KOTOPbIX JIMLIb YETBEPO
YMEJM YATaTh XOTs Obl npocTefinme coBa. K KOHIy 1IeCTOi Heflenu K HaM 3alucaliuch
BOCEMBJIECST MSTh YEJIOBEK, MPUUYEM TOJIBKO MSITHALATh U3 HAX HE YMENU YUTaThb. 3a CEMb JIET,
KOTOpBIe 51 MpopadoTana yunrenabHulen Ha CeBepe, sl HUKOI/ja He BUfesa MOJ0OHOro
CTpeMJICHUs K yuebe 1 aKTUBHbIM ycriexaM. OciaGHeT i1 CO BpEMEHEM 3TO CTPEMIIEHUE — BCe
€l1le OCTAeTCsl BOIPOCOM. S HE OYeHb OMacaroCh, YTO TaK cayduTcs. [Ioka e XOpolo «KOBaTh
KeJ1e30, MoKa ropsiyo». Bel cMokeTe MoyyuTh HEKOTOPOE NPEACTABIEHUE 00 UX HbIHELIHEM
BOOJYLLIEBJICHUH, €CJIN Sl BaM CKaXy, YTO TPOE U3 HUX KaX/I0€ yTPO MPUXOAAT K HaM MELIKOM 3a
YeThIpe MUK, a 3aT€M BO3BPALLAIOTCS MOCIIE MSITU YacoB 3aHATUi. HekoTopble MpuxopsiT K Ham
3a TPU MUJIM, & MHOTHME 32 JIBE WU JIBE C MOJIOBUHOMA. . . .

— Mapw C. Battu [Mary S. Battey], wkonbHas yuutenbhuua, AHaepcoHsun, WwWrat [pxopmxus, 1866 r.
WcTounuk: Teppa Jleprep [Gerda Lerner], XKeHckuid onibiT: amepukaHckuii COOPHUK JOKYMEHTOB
[The Female Experience: An American Documentary], w3a. Bobbs-Merrill Company

b CornacHo 3TOMY OTPBIBKY, KaKoe BO3/ICHICTBIE OKa3alli Ha YUSHUKOB-a(ppoaMepHKaHIIeB Ha fore
BO3MOKHOCTH MOJTy4YeHust oopazoBanusi B 1866 n.?  [1]

Score-Babl
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JoKymeHT 5

Mupna Xappuc CummMoHc npuexana u3 Oraito B KaH3zac K cBOMM poauTesIsiM, KOTOPbIE XXWIM Ha TOMCTEfE, U
BCKOpe Obli1a Ha3HAuYeHa NMepBOii LIKOIBHOW YUUTEIbHULIEH B IIKOJILHOM oKpyre IIpepu-PeiiHik Ha ceBepo-
3anajie okpyra Kephu.

. . . Ha ckameiike Bo3/ie yYE€HHMKOB JIEXKAJIM CTONKYU PA3HOLIEPCTHBIX KHUT, KOTOPbIE Ka>KAbIN
NpUBE3 U3 TOrO LITaTa, 0 KOTOPOM TOBOPUJI «y HAC oMa». [pudesbHblie T0CKH, KOTOPbIM
NPEJICTOSIIIO 3aMEHUTD U KJIACCHYIO JIOCKY, Y OJIOKHOTbI, ObIJIM BCEX Pa3MEpPOB U BUIOB, OT
KPOXOTHOW, B MOKPBITON KPACHBIM (DETPOM paMKe U C MPUBSI3aHHBIM K HEl BEPEBOYKOMN
KapaHjaloM, - y JI>kuMmu, 10 GONbIION IBOVHOM, B LIMPOKUX CaMOJIEJIbHBIX PAMKax,
COEIMHEHHBIX KPENKUMH LIAPHUPAMHU U TIOKPBITBIX ITTyOOKO BbIPE3aHHBIMU MHULIMATIAMU 1
cepeukamy, - y Mapu. OHa Halia ee cpeii yakOBaHHbIX KHUT CBOETO JIEAYLIKH, KOTOPbIMU
TOT MOJIB30BAJICS BOBCIO JIoMa B Oraiio. TyT 6bmn yueOHuku ucropun u3 Mnnuxorica,
OyKBapH U1 NMPONKCU U3 ANOBbI, KHUTH sl UTeHUs U3 ropopckux wwkon Cenr-Jlyuca, u naxe
HECKOJIbKO CTapbIX OyKBapeil B CUHEM MepeIuieTe ¢ UX MATUCIOKHBIMU T'OJIOBOJIOMKAMMU.

M3 3TOro nectporo pasHooOpasusi yUYMTENIbHUNA BEIKPAUBAJIa 3alaHNs U paclpefersiia
fieTeN 10 KJIaccaM, UCKIIFOUUTENBHO 110 CBOEMY YCMOTPEHUIO. YUYEHUKN OblIM JIMILEHbI
YJAOBOJICTBHUSI XOIUTh B LIKOJIy TaK IaBHO, YTO OHU ObLIM Pajibl MOJIyYNUTh BO3MOXKHOCTh
YUUTBCS, @ UX OBbICTPBIE YCIIEXU TOBOPUJIM O TOM, YTO MO OONbILIEN YaCTH, AETU TPOUCXOAUIN
U3 KyJBTYpHBIX cemeil. [la, moaBecHoro riolyca st 00bICHEHNSI MaTEMaTUYECKOM
reorpacun y Hac He ObLTO, HO SIOJIOKO 1 MSTU COCJTY>KWJTM HaM BIIOJIHE XOpOIiyto ciiyk0y. He
ObLIO Yy HAC ¥ KOPOOKM C HOBEVMILIMMM HACTEHHBIMUA KapTaMM HA BaJIMKaX, HO JJIsl HALLIMX
yesell TOUIIMCh U OONbIINE KapThl B KHUTAX, €CJIN TILIATEJBLHO IEP>XKATh UX B MPABAJIbBHOM
MOJIOXKEHNUM. . . .

— WHana Xappuc Cummonc (1888 1)
MeTounmk: [xoanHa CTpatToH [Joanna Stratton], JKeHuwwmHbl — nepsbie noceneHubl: ronoca ¢ KaHsacckoro ®poHTupa
[Pioneer Women: Voices from the Kansas Frontier], Simon and Schuster

5 Ha ocHoBe 3TOro JIoOKyMeHTa, Ha30BUTE d8a cnocoba, KotopbiMu Muara Xapprc CUMMOHC
HCTIOJIb30BAIa UMEIOIIIMECST y Hee MaTepHalibl, YTO0bI 00y4aTh JeTel B mKone. 2]

(1)

Score-Bambl

2)

Score-bambr
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JlokymeHT 6
000000002

FPOHAUT-CUTU

 LLUKOJ1Ibl AMEPUKAHU3ALIUK

il

AT

Mo

NoHEENbHNKAM

C
MOHeAEeNbHIKa,

T

AHgepsya v AHLepsya
n l«leTBepraM , B 3T ABa Yenoseka — 6paTbs. OAMH M3 HUX - aMePUKaHCKHIA 27 CeHTﬂ6pﬂ
rPaXAaHuH, @ APYroi TONbKO YTO MpUeXan ¢ MX CTapyLUKOA-MaTepbIo B
Hally cTpaHy. MocMOTpUTE Ha pasnuume B ux OAEXAE 1 06nuKe.
1 9 30 &t Amepuka — Benukas cTpaHa. B Amepuke y KaXKAoro ecTb LAHC. 1 920
. i Kaxomy, KTo npveaxaeT B AMEpyKy 13 eBPOMECKOM CTPaH, r.
&t cnefoBano Obl HAY4MTLCS aMEPUKAHCKOMY S13bIKY W CTaTb
i aMepUKaHCKUM rpaxxaHinHoM. Ecnn niogm, KOTOpbIe NpresxatoT B
Awmepuky, He CTaHyT amepuKaHLaMm, Halla CTpaHa ckopo cTaHeT
noxoxa Ha eBponeincKki1e CTpaHl.

LLIKONbI:
CPE[HAA LLIKOJ'IA, HA YTy YNnL 20-im D LLIKONA «JIMBEPTW», HA YITTY YNL, 20- n O
JINHKOJIbH-MNENC, NACUOUK-ABEHIO, a. 917 LLIKONA nm. MOANCOHA, M3IMCOH-ABEHIO, g. 1322
CraHb aMepUKaHCKUM =
CoxpaHu Benuune AMepuKu. FDAXAAHAHOM. Bblyuu si3bIK. =
.-%IIIIlIHIHIIIIIIIIllIIIllllIHIIIIIIIIIIIIIIIIIIIIIImmllIlIIIIIIIIIIIIlIIIIIIHllIIIIIIIIIIIIII!IlIlIIIIIlIlIIIIIIIIIIIIIIIIIIIIIII||III!IIIHIIIlIlIlI!IIlIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII(IIlIIIIIlI|IIIIII|llIIIIIIIUIIIUHIIIIMMMMIIIINIIIIW*HHHIIE
«[pecc-peKopa NabMLLKMHT KaMnaHu» 9 yn. D, n. 1834, [paHaiit-Cutun, UnnuHoiic

[eno 27671/44, nena 06 amepukaHuaauumi, LOKYMeHTbI CRy>K6bl MMUTpaLMK U HATYpanu3auum, rpynna AOKyMeHTOB 85
NcTouHnk: Obyderne ¢ nomolLLbio JOKYMEHTOB: UCT0b30BaHNE MEPBOMCTOYHNKOB M3 HaumoransHoro apxusa (Teaching With Documents: Using Primary
Sources From the National Archives), coBeT TpacToBoro choHa HauvoransHoro apxuea (afanTupoBaHo)

6 B COOTBETCTBHM C 9TUM IUIAKATOM, KAKOE TIPEUMYILECTBO a0 Obl IMMUIPAHTAM MOCEHICHHE [IKOJIbI
amepukanusanun?  [1]

Score-banibl
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Hokyment 7

COCTOAHUE OBPA3OBAHUA
YEPHOE U BEJIOE

.. . B cpepnem, IOxkHble ITaThl TPATUIIM BBOE MEHBILIE HA 00pa30BaHUE YEPHOKOXKETO
peberKa, yeM Ha 06pa3oBanue 6esioro. KanuTaaoBiokeHus B COOPY>KeHUsI [31aHust | KO J1ist
6enbIX ObIIM B YeThIpe pa3a Bbllle, a 3apriata 6eabix yurresein Ha 30 NpoLEeHTOB BbILLIE.

CeMHaUATh MITATOB, MPAKTUKYIOLIMX CErperauyio, TpaTuim 42 MAITMOHA I0JUIapOB Ha
NepeBO3Ky Ha aBTOOycax OesbIX IeTeli — HO MeHbIIe 1 MUJITIMOHA Ha HeTPOB.

CpenvHHbIE 3HaYeHUsI POJOIKUTETLHOCTH O0YUeHHsI B IITaTaX, MPAKTUKYOLIX
cerperaiyio, 1 B Baumnarrone, okpyr Komymousi, coctaBuim 8,4 ropia st 6enbix 1 5,1 ropga
7151 HerpoB. B MPOLEHTHOM BbIpaskeHUM HIKOJY OKaHYMBAJIO BUETBEPO OOJbLIe OEsbIX, YeEM
HErpoB.

IITaThl, NpaKTUKYIOIIME Cerperanyio, TpaTuiu 86 MUJTMOHOB JIOJIAPOB HA KOJUIE/KI
715 OesIbIX M S MUJIJIMOHOB JIOJITAPOB Ha KOJUie Ky it HerpoB. CyiecTBoBasn 1
aKKPeMTOBAHHbBIN MEULIIMHCKWIA (haKyJIETET JIJIsl HerpoB U 29 juist 6enbix; 1
aKKpeIMTOBaHHbIN (hapMaleBTUIeCKMil hakynbTeT [y HerpoB u 40 st 6enbix; 1
ropudeckuil hakyasreT it HerpoB 1 40 st 6enbix. He GbITO HU OJTHOTO MHXKEHEPHOTO
(hakynsTETA 71T HETPOB, a [Tt GeJbIX ObLTo 36.

CornacHo oneHkaM, B 1946 . yeTBepTh BCEro HErPUTSIHCKOTO HaceIeHHs Oblia
(pyHKLIMOHAIBHO HETPAMOTHOM. . . .

VicTounmk: Xapona 3saHc v ap. [Harold Evans et al.], Avepukarckoe cronetne
[The American Century], u3g. Alfred A. Knopf (agantuposaHo)

7 Ha ocHoBaHUU 3TOrO NOKYMCHTA, HA30BUTC osa aCIIEKTa, B KOTOPLIX NOKTPUHA «Pa3ac/IbHOIO, HO

PaBHOr0» 000paYMBaIACh HEPABEHCTBOM B 00JIaCTH 00pa30BaHKs B CErPETMPOBAHHBIX LITATAX [0
1954 [2]

(1)

Score-Babl

2)

Score-Bambr
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JlokymeHT 8

... Cerperauusi 6esbIX U UBETHBIX /IETEN B FOCYJJAPCTBEHHBIX LIKOJIAX OKAa3bIBAET MaryoHOe
BO3/IEVICTBME HA LBETHBIX JIETEN. DTO BO3AECHCTBHE €llle OOJbIIE, KOIa OHO CAHKMOHUPOBAHO
3aKOHOM, IIOCKOJIbKY OOBIYHO TOJIATHKA PA3/ICJICHNsI pac TOJKYETCS B 3HAYEHUN OoJiee
HU3KOTO MOJIOXKEHUS] HEIPOB KaK Ipymibl. YyBCTBO HEMOJHOLEHHOCTH BIIMSET HA CTPEMJICHUE
pebeHKa K yyebe. 3HauuT, cerperayys 1o MpeyMcaHnio 3aKOHa UMEET TEHICHLMIO 3aMEeIJISITh
00pa30BaTE/IbHOE U YMCTBEHHOE Pa3BUTHE YEPHOKOXKUX JIETEN U JIMILIATh X HEKOTOPBIX OJiar,
KOTOPBIMUA OHH MOJIb30BAIMCH Obl PY PACOBO MHTETPUPOBAHHOI CUCTEME OOpa30BaHMs.

KakoB 6b1 HM ObLTT yPOBEHB TICMXOJIOTUYECKUX 3HAHUI BO BpeMs fiena Plessy v. Ferguson, HO
3TOT BBIBOJ] NMOYIEP>KMBAETCS MHOTOYMCIIEHHBIMA COBPEMEHHBIMU aBTOpUTETaMU. Bee
thopmynupoBku B ene Plessy v. Ferguson, npoTuBopeyvallyieé 3TOMY BbIBO/1Y, OTKJIOHSIFOTCSI.

MbI npuxoiuM K BBIBOAY, YTO B c(pepe roCylapCTBEHHOIO0 00pa30BaHMsl HET MECTa IS
JIOKTPUHBI «Pa3/IeJIbHOrO, HO PaBHOr0». Pa3ienbHble 00pa3oBaTeNbHbIE YUPEKIEHUSI HEPABHbI
1o csoeit cytu. [losToMy MbI ostaraem, 4To UCTLBI U APyTHe LA B TIOJJOOHOM IOJIOKEHWUH,
OT MMEHU KOTOPbIX MOJIAH UCK, 110 NPUYMHE CErperauymn, Ha KOTOPYHO OHU >KaJIyOTCS,
JIMILIEHbI PABHOM 3alMThI 3aKOHAMU, KOTOPYIO rapaHTUpyeT YeTbIpHaauaTas nonpaBka K
Koncturynun. Hactosmee penieHne aesiaeT HEHy KHbIM BCSIKOE OOCY>KJJEHUE TOr0, HApyLIaeT
JIM 3Ta Cerperanusi Tak>Ke MoJIOKEHNE O Hajijiekalllell MpaBoBOy MPOoLENype, COfepXKalleecs B
YeTbIpHaAUATON MOMPABKE . . . .

— MNpencenatens BepxosHoro Cyna Spn YoppeH, MoTusupoBaHHOE CynebHOE peLLeHme no eny
Brown v. Board of Education of Topeka (1954)

8 CornacHo 3TOMy JJOKYMEHTY, Kakoe MOCTAaHOBJIEHUE BbIHEC CYJ] OTHOCUTEJIBHO IOKTPHUHbI
«pa3fieIbHOr0, HO PABHOT0» B MPUMEHEHUH K TOCY/JAPCTBEHHBIM miKoTam?  [1]

Score-Bamnnbl
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Yacts B

Counnenne

Huempyxyusa: Hanummre couMHEHKHE MO XOPOLIO NPOJYMAHHOMY IJIaHy, B KOTOPOM JJOJKHBI ObITh: BBEJICHUE,
HECKOJIBKO a03aleB U 3aKJII0YeHME. B TeKCTe COUMHEHNs UCTIONb3YiTe MHPOPMALMIO KaK
MHMHMMYM U3 Ramu JOKyMEHTOB. B MoATBEpXK/IEeHNE CBOETO OTBETA NPUBEUTE COOTBETCTBYIOILME
(hakTbl, NpUMepbI ¥ NOAPOOHOCTH. [JONOIHNATE COUNHEHHE MH(OPMALME, NOTyYEHHON U3 APYTUX
UCTOYHUKOB.

HcTopuyecknili KOHTEKCT:

XOTsl aMepUKaHIbl BLICOKO LIEHSIT 00pa3oBaHue, I0CTYN K OpUIUaIbLHOMY
00pa3oBaHuIO He Bcerja Obul y Bcex. HaunHas ¢ BpeMeH KOJIOHUCTOB,
BO3MOXKHOCTH TIOJTyYeHUsI 0Opa30BaHUsI CTAHOBSITCS IOCTOSIHUEM BCE OOJIBIIETO
kommuecTBa Jiroment B CIHIA.

3apanue: Tlonb3ysich nHdopMaLyen U3 ITUX TOKYMEHTOB M CBOUMM 3HAHUSIMU 110 MCTOPHUHU
CIIA, HanumnTe cCOYMHEHUe, B KOTOpoM Bbl

o OG6CcyauTE YCHUIHS, TIPEIPUHSTRIE OT/ETLHBIMY JIMIIAMA W TOCYIapCTBOM (Ha

* OHCHI/ITG, HACKOJIBKO 3TU YCUJIHA OB yCneHbI

(beqiepabHOM YPOBHE, YPOBHE IITATOB M MECTHOM YPOBHE) ISt
pacnpocTpaHeHus: BO3MOXKHOCTEN MoTydYeHus 00pa3oBaHusi B aMEPUKAHCKOM
o0l1ecTBe

O0urue ykazanmsi:

B

U.S. Hist. & Gov’t.-Jan. ’04

CBOEM courHeHNU BoI AOJI2KHBI

BbmonHuTs Bce acnekTbl 3a0aHus, TOYHO MPOAHATIM3UPOBAB U MPOMHTEPIPETUPOBAB KaK
MUWHUMYM Rsmb NOKYMCHTOB

HMcnons3oBaTh I/IH(bOPMaHI/IIO N3 TOKYMCHTOB B TECKCTC COYMHCHUS

Hcnonb3oBaTh COOTBETCTBYIOLILYIO I/IH(bOpMaI_[I/II-O U3 IPYIrux UCTOYHUKOB B TEKCTE COYUHCHUS
ITpuBecTu cooTBeTcTBYIOIIKE (PAKTHI, MIPUMEPHI U TOIPOOHOCTH

CnienoBath JIOTMYHOMY U SICHOMY IIJIAHY U3JI0XKEHMS

BxirounTh BBEJIEHUE U 3aKJTFOYEHUE, KOTOPBIE MPECTABISIOT COO0M OOMbIlIe, YeM MPOCTON
nepeckas Mcmopuueckoeo Konmexcma

[20]



From the Digital Collections of the New York State Library



From the Digital Collections of the New York State Library



JIunus oTpeiBa

JIunus oTpsIBa

Yactp 1

The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION T 26.........

WCTOPUA U TOCYAAPCTBEHHOE

YCTPOVlCTBO CLLIA R 28

i S 29 .
Cpena, 28 siBapsi 2004 . — Bpewmsi ctporo orpannyeHo: ¢ 13:15 po 16:15
Seceeeee 30.........
CrpaHuua JJjisi 0TBETOB Ha BONPOCHI
6. 31.........
O Myx.
Vms 1 paMunmst yUSHMKA . . ... Ionm: [0 Kem. 7 30
TIPEMOMABATEIID . . o oottt et e e e I 33
HasBaHMe TIKOITBI . . . oot ittt ettt e e ettt et 9 34
3anummTe cBou OTBeThI Ha Bompochbl Yactu I Ha 7TOW cTpaHMIe NJIsA OTBETOB; 10 35
3anummTe cBoM OTBeThbI Ha Bompockl Yactu III A B 3K3aMeHAIMOHHOM OyKJeTe;
3anummuTe cBou oTBeThl Ha Bompockl Yactei II u III B B otnensHOM Oykiere mist 11......... 36.........
COYMHEHM.
12......... 37 e
FOR TEACHER USE ONLY 13......... 38
Part I Score ... 39......
Part IIT A Score 15 40.........
16......... 41.........
Total Part Tand I A Score 17......... 42.........
18......... 43.........
Part II Essay Score
19......... 44.........
Part III B Essay Score
20......... 45.........
Total Essay Score 21......... 46.........
. 22 47 .........
Final Score
(obtained from conversion chart) 23, 48 ...
24......... 49.........
25 50.........
No.
Right

IMocne TOro, KakK BbI 3aKOHUMTE OTBEYATH HA BOIIPOCHI IK3aME€Ha, 3381 JOJIZKHBI MOANUCATH NMPUBEACHHOEC HUKE 3asABJICHUE.

HaCTOﬂ].I.lPlM, Mo 3aBepUHIEHUH HACTOSALIEero 3K3aMeHa,

A NOATBEPXKIAK, 4YTO A0 Ha4Yajla 3JK3aMeHa MHe He ObLIM HE3aKOHHO W3BECTHBI HU

9K3aMEHAIMOHHBIC BONPOCHI HA OTBEThI HA HUX, W YTO B XO/1€ IK3aM€HA 1 HUKOMY He 0Ka3l.ma.n(-a) M HHU OT KOro He no.ny‘lan(-a) NOMOIIb B OTBETEC HA HA

OJMH K3aMEeHALMOHHbIN BONPOC.

Iopnuck



JIunus oTpeiBa JIuHus oTpebiBa

From the Digital Collections of the New York State Library



United States History
and Government

January 28, 2004

FOR TEACHERS ONLY

The University of the State of New York

Copyright 2004
The University of the State of New York
THE STATE EDUCATION DEPARTMENT
Albany, New York 12234

i Part I
REGENTS HIGH SCHOOL EXAMINATION i
! 1...3 2...3
= E 2...1 27...2
UNITED STATES HISTORY z!
U 1
i 4...4... 29...1...
Wednesday, January 28, 2004 — 1:15 to 4:15 p.m., only E IS e 30...1...
i 6...3... 31...3...
SCORING KEY AND RATING GUIDE A A U - T
i S...4 33...4
Mechanics of Rating E 9. 9 9
The following procedures are to be used in rating papers for this exami- i 10...4 ... 35...3...
nation. More detailed directions for the organization of the rating process !
and procedures for rating the examination are included in the Information i L..1... 36...3...
Booklet for Administering and Scoring Regents Examinations in Global | 19 1 37 o
History and United States History and Government. ! o T
i 13...2... 38...3...
Scoring the Part I Multiple-Choice Questions !
H 14...1... 39...1...
On the detachable answer sheet, indicate by means of a checkmark each | 5 9 0.3
incorrect or omitted answer to multiple-choice questions; do not place a E
checkmark beside a correct answer. Use only red ink or red pencil. In the | 6. 3 A1 1.
box provided on the answer sheet, record the number of questions the stu- !
dent answered correctly in Part I. E 17...1... 42...3 ...
Contents of the Rating Guide i 18,2 431
L1902, M1
For both Part II (thematic) and Part III B (DBQ) essays: '
* A content-specific rubric E 20...4... 45...4...
* Prescored answer papers. Score levels 5 and 1 have two papers each, |
and score levels 4, 3, and 2 have three papers each. They are ordered 2L...4... 46...3...
by score level from high to low. | 99 3 47 4
e Commentary explaining the specific score awarded to each paper o S o
* Five prescored practice papers EE 23...1... 48...3 ...
=X
For Part IIT A (scaffold or open-ended questions): UE 24...4... 49...2...
* A question-specific rubric | o5 3 0. 9



Cut Here

Cut Here

UNITED STATES HISTORY and GOVERNMENT
Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

¢ Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each students essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.
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United States History and Government
Content-Specific Rubric
Thematic Essay—January 2004

Theme: Constitutional Change

Amendments to the United States Constitution have changed our government and our society.

Task: Identify swo amendments to the United States Constitution and for each:

* Discuss the historical circumstances that led to the adoption of the amendment
* Discuss how the amendment changed the United States government and/or American society

You may use any constitutional amendment from your study of United States history. Some suggestions

you might wish to consider include the 1st Amendment - personal freedoms (1791), 15th Amendment - right to vote
(1870), 16th Amendment — income tax (1913), 17th Amendment - election of senators (1913), 18th Amendment —
Prohibition (1919), 19th Amendment — suffrage (1920), or 22nd Amendment - term limits (1951).

Scoring Notes:
1. The amendments do not need to be identified specifically by number or date.
2. The discussion of how the amendments changed the United States government and/or American

society can be related to an immediate change or to a long-term change.

3. The response does not need to identify whether the change was to the United States government or to
American society.
4. All terms of an amendment do not need to be addressed, e.g., in a discussion of Amendment 1,
addressing only one facet such as freedom of religion would be acceptable.
Score of 5:

Shows a thorough understanding of how amendments to the United States Constitution have changed the
United States government and/or American society

Thoroughly addresses all aspects of the task evenly and in depth by identifying fwo amendments,
discussing the historical circumstances that led to the adoption of each amendment, and discussing how
each amendment changed the United States government and/or American society

Shows an ability to analyze and evaluate issues and events relating to #we amendments of the United
States Constitution; is more analytical than descriptive such as for Amendment 19: Seneca Falls
Convention gave credence to the suffrage movement and publicized the work of suffragettes Elizabeth
Stanton and Lucretia Mott; movement was promoted by others and led to the 19th Amendment;
subsequently led to other reform movements such as the ERA and the end of the cult of domesticity; or
for Amendment 16: after an income tax was declared unconstitutional in 1895 by the Supreme Court
because it was not based on population, an amendment became necessary; the income tax imposed
during World War I made the tax burden more equitable; eventually, the income tax replaced the tariff as
the major source of revenue for the federal government even though various aspects of the tax system
remain controversial

Richly supports the theme with relevant facts, examples, and details such as for Amendment 19: Seneca
Falls Convention, Declaration of Sentiments, Elizabeth Cady Stanton and/or other suffragettes, 19th
Amendment, Civil Rights Act of 1964, terms of the ERA; or Amendment 16. unconstitutionality of
income tax, tariff, role of World War I

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the theme and
concludes with a summation of the theme

(3]




Score of 4:

Shows a good understanding of how amendments to the United States Constitution have changed the
United States government and/or American society

Addresses all aspects of the task, but may do so somewhat unevenly by discussing all aspects of the task
for one amendment more thoroughly than for the second amendment or by discussing one aspect of the
task more thoroughly than the other aspect for both amendments

Shows an ability to analyze and evaluate issues and events relating to #we amendments of the United
States Constitution; may be more descriptive than analytical such as for Amendment 19: the work of
people like Susan B. Anthony and Carry Nation led to the adoption of the 19th Amendment which gave
women suffrage and led to women’s participation in government; or for Amendment 16. the need for
more revenue and decisions of the Supreme Court led to the adoption of the amendment that resulted in a
new means of financing for the federal government

Includes relevant facts, examples, and details

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the theme and
concludes with a summation of the theme

Score of 3:

Shows a satisfactory understanding of how amendments to the United States Constitution have changed
the United States government and/or American society

Addresses all aspects of the task in a limited way or addresses most aspects of the task

Shows some ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution, but not in any depth; may be more descriptive than analytical

Includes some relevant facts, examples, and details; may include some minor inaccuracies

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and conclusion that may be a simple restatement of the theme

Some Examples of Addressing the Task at Level 3

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 2.
A response meeting the criteria below does not, by itself, make it a Level 3 response.

1. Thoroughly discusses the historical circumstances that led to the adoption of one amendment
and thoroughly discusses how that amendment changed the United States government and/or
American society, applying Level 5 criteria.

2. Discusses the historical circumstances that led to the adoption of one amendment and discusses
how that amendment changed the United States government and/or American society; discusses
the historical circumstances that led to the adoption of a second amendment.

3. Discusses the historical circumstances that led to the adoption of ene amendment and discusses
how that amendment changed the United States government and/or American society; discusses
how a second amendment changed the United States government and/or American society.

(4]



Score of 2:

Shows a limited understanding of how amendments to the United States Constitution have changed the
United States government and/or American society

Addresses some aspects of the task or addresses all aspects of the task in a very limited way

May develop a faulty or weak analysis or evaluation of issues and events relating to amendments to the
United States Constitution

Includes few relevant facts, examples, and details; may include some inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed

e May lack an introduction and/or conclusion or these elements may not refer to the theme
Some Examples of Addressing Some Aspects of the Task at Level 2
Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 2.
A response meeting the criteria below does not, by itself, make it a Level 2 response.
1. Discusses the historical circumstances that led to the adoption of one amendment and discusses
how that amendment changed the United States government and/or American society.
2. Discusses the historical circumstances that led to the adoption of #we amendments.
3. Discusses how fwo amendments changed the United States government and/or American
society.
4. Discusses the historical circumstances that led to the adoption of one amendment and discusses
how a second amendment changed the United States government and/or American society.
Score of 1:

Shows little understanding of how amendments to the United States Constitution have changed the
United States government and/or American society

Minimally addresses some aspects of the task with a very limited discussion of af least one amendment
Lacks an analysis or evaluation of the issues and events relating to amendments to the United States
Constitution

Includes few or no relevant facts, examples, or details; may include inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed

May lack an introduction and/or conclusion or these elements may not refer to the theme

Score of 0: Fails to address the task, is illegible, or is a blank paper
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Anchor Paper — Thematic Essay—Level 5 - A
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Anchor Paper — Thematic Essay—Level 5 - A

M ocheved its aoals Alecho msvm*‘r“lon 10
the  Unitert S%affs wyedey dedined éwma the Hme
pec od, \’\OW@VQ( the C?/néndm&m/ nes Gboméd o {oiure.
Qs i+ boame obyiows thet morals coldd ot be
eguleted In o demac oy, 1’0( many, alechol wos
&’n aspeck of theil (*uHe/re, Hahon Amecicons emoye@
wine with theie meds for ofhers , the de pencloncy wes
a_chenol one qas they were @ lcoholics ThereSere,
People mode exdenshve dprdc o objein alcohol.
Apenshine , 0. honemade aleohdlic beuomge, Grew in
rpn?u)amLy.////\)s was very dergerous,as the amoteur

Aistilles were not cuwere ol all o€ Hhe procations feben

n @em\enhna alechel. Aso bocoming ’Pom\or WL

bootlegging, Om(zfr\lz@c( erime  (0se QS booﬂeaaers

ma&@-@leehof Sinuggled._alcohol jnts the cowfrt/ o

Malee 1T QoifoHe e the @eop/e Mony ’DQOD\Q Tose

to afoot weslth ¢os a resuH ot this oper ation, Jike

1ho /angdc/ Qm/ly . Pohbition  aleo CI@OIZ’(/ en

maaé of f}u /‘?ZOS that hos lesied 4o 7his doy.

Q@eakeas/m alleaa/ s With _secret Passiorcs

ﬂ€C€550fy o em‘er,are 6_parmonently Associorec with

the _deCade With ofl these eferts Yo Jgnore Towbipien,

énfeccement bepome neorly }n\?ossiblg_ﬂw/ anothe

anrdment wes :P@Q%O/ fo__plal Peohibition,

(7]



Anchor Paper — Thematic Essay—Level 5 - A
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Anchor Paper — Thematic Essay—Level 5 - A
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Anchor Level 5-A

The response:

e Shows a thorough understanding of how amendments to the United States Constitution have
changed the United States government and American society

e Thoroughly addresses all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the adoption of Amendments 18 and 22 and discussing how each
amendment changed the United States government and American society

e Shows an ability to analyze and evaluate issues and events relating to amendments of the United
States Constitution; is more analytical than descriptive (4dmendment 18: Prohibition was the result
of the temperance movement; reformers long associated consumption of alcohol with ills of
society; direct correlation between alcoholism and violence, poverty, and crime; reformers
assumed that problems could be greatly diminished if not eliminated by getting rid of alcohol;
alcohol consumption severely declined with amendment; amendment doomed to failure as it
became obvious that morals could not be regulated in democracy; amateur distillers not aware of
all precautions needed in fermenting alcohol; Prohibition created image of 1920s that lasts until
today; Amendment 22: Franklin D. Roosevelt’s actions upset traditionalists; some feared extended
stay in office would too closely resemble dictatorship; put the two-term tradition into the
Constitution; will never be another Franklin Roosevelt, who could have such profound impact on
domestic fabric of country; impact on popular Presidents, Reagan and Clinton; despite scandal and
controversy, Clinton’s popularity far exceeded that of lackluster candidates, Bush and Gore;
speculation that country would be much different today if Clinton was in office)

e Richly supports the theme with relevant facts, examples, details, and opinions (4dmendment 18:
states the terms of amendment; amendment passed after World War [; alcohol important aspect of
many cultures (Italian-Americans); alcoholic’s chemical dependency; moonshine; bootlegging; rise
in organized crime; source of some Kennedy money; speakeasies—illegal bars with secret
passwords; repeal of Prohibition; Amendment 22: purpose of amendment; Washington established
two-term tradition; Teddy Roosevelt was first to run for three terms; Franklin D. Roosevelt elected
to 3rd and 4th term; Depression; escalated conflict in Middle East; recession)

e Is a well-developed essay, consistently demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes with a summation stating that while judicial review and the elastic clause contribute
to the flexibility of the Constitution, the amendment process is the major method of change

Conclusion: Overall, the response fits the criteria for Level 5. The many analytical statements and the
conclusion show a very good understanding of the role each amendment played in changing both the
United States government and American society. The connections made between the historical
circumstances that led to the adoption of each amendment and the change that resulted from each
amendment are very strong.
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Anchor Paper — Thematic Essay—Level 5 - B
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Anchor Level 5-B

The response:

Shows a thorough understanding of how amendments to the United States Constitution have
changed the United States government and American society

Thoroughly addresses all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the adoption of Amendments 15 and 19 and discussing how each
amendment changed the United States government and American society

Shows an ability to analyze and evaluate issues and events relating to amendments of the United
States Constitution; is more analytical than descriptive (dmendment 15: even after abolition of
slavery and extension of citizenship, black men still unequal because they were still being denied a
right inherent to democracy; abolitionists demanded equality for slaves; peculiar institution of
slavery and role in American culture; America emerged from the Civil War shaken, but triumphantly
pronouncing all men equal; Civil War—revolution of ideas, thoughts, beliefs; entirely unrecognized
portion of American population took part in government and society; led to social and political
upheavals; a political party’s stance on issue of equality delineated its later character; amendment
culmination of long battle to guarantee voting rights to all male citizens; Amendment 19: parallels
the 15th amendment; battle was subtle yet revolutionary; emancipation of women from slavery of
inequality; voting rights given to all males, but women still relegated to second-class citizenship;
after passage of Amendment 15, women renewed clamor for equality; started with a few feminists
who dared challenge status quo; political equality is a tenant of democracy; social and economic
equality not yet achieved)

Richly supports the theme with relevant facts, examples, and details (4mendment 15: abolition of
slavery; peculiar institution of slavery; Jefferson’s statements about equality in Declaration of
Independence; race riots; suppression of voting in South; Amendment 19: suffrage; emancipation of
women; Seneca Falls; Declaration of Sentiments; sexual revolution; Equal Rights Amendment)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes with a summation that mentions how the 15th and 19th amendments completed the
American dream of equality—a government of the people, for the people, and by the people

Conclusion: Overall, the response fits the criteria for Level 5. Although some statements lack specific
historical facts to support them, the use of insightful, analytical statements throughout the response
demonstrate a strong understanding of the historical circumstances. Solid conclusions are drawn that
show a depth of understanding about the amendment process.
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Anchor Level 4-A

The response:

Shows a good understanding of how amendments to the United States Constitution have changed
the United States government and American society

Addresses all aspects of the task, but does so somewhat unevenly by discussing the historical
circumstances that led to the adoption of Amendment 1 and Amendment 22 more thoroughly than
discussing how these amendments changed the United States government and American society
Shows an ability to analyze and evaluate issues and events relating amendments to the United
States Constitution; is both descriptive and analytical (4dmendment 1-freedom of religion:
separation of church and state brought about by observations of colonial practices; non-followers
discriminated or killed even though Puritans left Europe for religious freedom; Maryland
Toleration Act set precedent for separation of church and state; no church supported by
government taxes; controversy over prayer in public schools led to Supreme Court decisions and
moment of silence; American society is a melting pot of religions; Amendment 22: Franklin D.
Roosevelt almost unbalanced the three government branches; executive power used to get
Congress to pass programs; Supreme Court threatened programs, leading to his attempts to pack
court; “cash and carry” passed to circumvent Neutrality Act; amendment passed because of worry
about new precedent; rotation in office makes leaders more accountable to people and preserves
checks and balances)

Includes relevant facts, examples, and details (4dmendment 1—freedom of religion: Puritans in
Massachusetts; established church; Roger Williams’s colony in Rhode Island; Amendment 22: two-
term precedent of Washington; Franklin D. Roosevelt’s four terms; legislation of 100 Days)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by mentioning the flexibility of the Constitution and concludes with a
summation that discusses why the amendment process is important

Conclusion: Overall, the response fits the criteria for Level 4. The specific details about the historical
circumstances that led to the adoption of both amendments are sophisticated and well developed. The
inclusion of good historical examples demonstrates a strong understanding of why amendments are
needed to help the Constitution meet the changing times. However, the discussion on how these
amendments changed the government and society is less detailed.
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Anchor Level 4-B

The response:

Shows a good understanding of how amendments to the United States Constitution have changed
the United States government and American society

Addresses all aspects of the task, but does so somewhat unevenly by discussing how Amendments
19 and 16 changed the United States government and American society more thoroughly than
discussing the historical circumstances that led to the adoption of those amendments

Shows an ability to analyze and evaluate issues and events relating to amendments of the United
States Constitution; is both descriptive and analytical (4dmendment 19: idea of women working like
ordinary male citizens should give them the right to vote; politicians had to focus campaigns to
gain vote of women; politicians had to support legislation like factory reform and labor laws to get
women’s vote; Amendment 16: discontent among less fortunate who pay similar taxes to Carnegie
and Rockefeller; government should use money from big business to help poor; income tax was
meager at first; money from income tax helped contribute to war effort and pay off war debts;
income tax increased to aid government programs)

Includes relevant facts, examples, and details (Admendment 19.: Alice Paul; Carrie Chapman Catt;
suffragists; jobs in factories during World War I; Susan B. Anthony; factory reform; labor laws;
Amendment 16: muckrakers; Populists; Carnegie; Rockefeller; graduated income tax; World War I
debts; welfare; national defense)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of task and
concludes with a summation that states the Constitution had to add amendments to meet changing
conditions and help society

Conclusion: Overall, the response fits the criteria for Level 4. The facts and details that are mentioned
to discuss the historical circumstances occasionally lack sufficient explanation and detract from the
overall quality of the response. However, the conclusions about the impact of both amendments are
insightful and sophisticated. The minor error of incorrectly identifying Amendment 19 as 18 does not
affect the overall score for this response.
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Anchor Level 4-C

The response:

Shows a good understanding of how amendments to the United States Constitution have changed
the United States government and American society

Addresses all aspects of the task, but does so somewhat unevenly by discussing all aspects of the
task for Amendment 19 more thoroughly than for Amendment 22

Shows an ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution; is both descriptive and analytical (4dmendment 19: many had pushed for
suffrage for a long time; people protested, marched, and wrote letters and articles to gain suffrage;
Stanton was one of most important inspirational women’s rights activists; men and women joined
together at Seneca Falls; women proved they could handle men’s tasks; suffrage provided women
with numerous opportunities; Amendment 22: Franklin D. Roosevelt broke precedent set by
Washington; never an official statement in original Constitution that prevents President from
serving more than two terms; amendment passed to prevent person or party from being in control
too long; allowed for variety in government; prevented rise of dictators)

Includes relevant facts, examples, and details (4dmendment 19: women’s rights activists; Seneca
Falls declaration; lobbying; performed men’s tasks during World War I; Amendment 22: Franklin
D. Roosevelt elected to four terms; Washington set precedent of two terms; unwritten constitution)
Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes by explaining why the amendment process is important

Conclusion: The discussion of the historical circumstances and the effects of the 19th amendment on
the United States government and American society is strong. The reasons discussed for the adoption
of the 22nd amendment are adequate and show some sophistication. However, the rest of the
discussion for the 22nd amendment is limited to how the amendment prevents a dictatorship and not
on the changes on society and/or the government.
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Anchor Level 3-A

The response:

e Shows a thorough understanding of how one amendment to the United States Constitution has
changed the United States government and American society

e Thoroughly addresses all aspects of the task for Amendment 13 evenly and in depth by discussing
the historical circumstances that led to its adoption and by discussing how the amendment changed
the United States government and American society, applying Level 5 criteria

e Shows an ability to analyze and evaluate issues related to Amendment 13; is more analytical than
descriptive (Amendment 13: slavery most controversial issue in American politics since adoption of
Constitution; South had major economic and political power in Congress and kept federal
government from outlawing slavery; compromises held Union together until Lincoln’s election;
when Civil War broke out, slavery issue had to be decided; Lincoln took advantage of his best
opportunity to have Congress ban slavery both for morality and to help return the South to the
Union; Southern economy had been almost totally dependent on slave labor; removal of slave labor
cut out South’s economic foundation and caused years of financial ruin; descendants of former
slaves started to experience freedom with passage of Civil Rights Act; goal of Civil War finally
achieved)

¢ Richly supports the theme with relevant facts, examples, and details (Amendment 13: abolitionists;
Garrison; Stowe; Jefferson’s “all men are created equal” in the Declaration of Independence;
Northern victory in the Civil War; manifest destiny; balance of power in the Senate; Missouri
Compromise; Compromise of 1850; cash crop of cotton; crop diversification; partial
industrialization; sharecropping; black codes; KKK; Martin Luther King Jr.; Rosa Parks; W. E. B.
DuBois; NAACP)

e Is awell-developed essay, demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although the 18th amendment is
mentioned, the response does not address this aspect of the task. However, the discussion that is
presented for Amendment 13 meets the criteria for a Level 5 response. The analysis and the inclusion of
substantial historical facts to support that analysis are very strong.
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Anchor Level 3-B

The response:

Shows a satisfactory understanding of how amendments to the United States Constitution have
changed the United States government and American society

Addresses most aspects of the task reasonably well by discussing the historical circumstances that
led to the adoption of Amendments 16 and 18 and by discussing how Amendment 16 changed the
United States government and American society

Shows some ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution, but not in any depth; is more descriptive than analytical (Amendment 16: before
1913, taxes were unfair; Populists wanted taxes based on income rather than land; Populist demands
led to amendment; industrialists would pay higher taxes; wage-earner’s taxes would be low; income
tax became the main source of revenue for government; Amendment 18: pushed by women
reformers; rise of organized crime)

Includes some relevant facts, examples, and details (4dmendment 16: Populist Party; income tax is a
graduated tax; unconstitutionality; Amendment 18: banned the making and selling of alcohol;
organized crime; bootlegging)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction that restates the theme and introduces amendments that are not discussed
and concludes by restating part of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Relevant historical facts are mentioned,
but few details are provided. The historical circumstances that led to the adoption of Amendment 16 are
more thorough than those provided for Amendment 18.
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Anchor Level 3-C

The response:

e Shows a satisfactory understanding of how amendments to the United States Constitution have
changed the United States government and American society

e Addresses most aspects of the task by discussing the historical circumstances that led to the
adoption of Amendments 17 and 19 and by discussing how Amendment 17 changed the United
States government

e Shows some ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution, but not in any depth; is more descriptive than analytical (Amendment 17: gave
people more representation in government than before; some people who make laws for the nation
not chosen by the people; Amendment 19: suffrage a long goal of women; role in World War I
made women feel they deserved the right to vote; changed the way officials campaigned for office)

e Includes some relevant facts, examples, and details (Amendment 17: direct election of Senators;
Senators appointed by states; House of Representatives elected by the people; Amendment 19:
Stanton; Mott; Seneca Falls Convention; women make up 51% of the population; women ran for
political office; held more jobs outside the home); includes one minor inaccuracy (senators elected
every four years)

e Is a satisfactorily developed essay, demonstrating a general plan of organization

e Includes an introduction that is a simple restatement of the task and concludes with a summation

Conclusion: Overall, the response fits the criteria for Level 3. Most of the discussion relies on general,
though accurate, statements. Few additional historical details are used to support statements, especially
in the discussion of the 17th amendment.
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Anchor Level 2-A

The response:

Shows a limited understanding of how amendments to the United States Constitution have changed
the United States government or American society

Addresses some aspects of the task by mentioning Amendment 18 and by addressing all aspects of
the task for Amendment 22

Develops an adequate analysis and discussion of Amendment 22 (Amendment 22: two terms make
governmental power of president less and give change in control and ideas; people would never get a
good president for more than two terms, which could be good or bad depending on who is president)
Includes few relevant facts, examples, and details (Amendment 22: based on Washington who set
precedent for two terms because feared dictatorship; Franklin D. Roosevelt ran for 4 terms and won,;
Franklin D. Roosevelt dealt with the Depression and early events of World War II); includes an
inaccuracy (FDR would run for 3 terms and win)

Demonstrates a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the task and
concludes with a discussion of the purpose and effect of amendments

Conclusion: Overall, the response fits the criteria for Level 2. Although the response contains some
analytical statements, there are few specific historical details to support the statements.
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Anchor Level 2-B

The response:

Shows a limited understanding of how amendments to the United States Constitution have changed
the United States government or American society

Addresses some aspects of the task by discussing how Amendment 1 changed American society
through court cases and by discussing some historical circumstances that led to the adoption of
Amendment 15

Develops a weak analysis and discussion of amendments (Amendment 1: people found guilty of
speaking out against the government, which is a violation of 1st amendment rights; Amendment 15:
blacks worked in terrible conditions; Frederick Douglass was a black activist; many sacrificed lives
in Civil War)

Includes few relevant facts, examples, and details (Amendment 1: freedom of speech; freedom of
religion; freedom of the press; Amendment 15: blacks bought at cheap prices; blacks used as slaves)
Demonstrates a general plan of organization

Includes an introduction that restates the theme and concludes with a statement about the “living
constitution”

Conclusion: Overall, the response fits the criteria for Level 2. The response lacks enough specific
information to provide for an adequate discussion. Most of the discussion is a superficial description of
historical background or of effects.

(36]




Anchor Paper — Thematic Essay—Level 2 — C

—The Uuited <pdes  coushidusion Was  goue oougl.  gualhiele
ccinses wdaich ol arveodly  ekbected  dwim can  Sociody
A Qv viamouA Poeudweouts Ao e oushtuhon
Shurely  useous et pho  rules (laws) WOt yuprp seb
by e Soiadivng  todbors bowe beeh  suabdly  altored
due o dhabgrg  (u Soddly.  qes w pduhiclaRr | Hhe
=t QMO (CC<N bote  glene  fvon SOl (uexiasedh

Kuowdow owd  powie .

e O~ Aumoundunout , 3ealiuy (o Lo oA US @k%kfaﬁ(/
L Q203)  aune Qoo BQ(AMSE  —fhe  WOOWOA. O, Hhuowyan
bocme.  puore  Couderade wol e (decl oy “wpradong o
ko <odidy a0 LOowe oo tu oo shaples ju
Socity . Net oudy e oy e a houseliold b
Moy bo@uwe.  siuled woAEes (o Lackned Vb LT
Yoackirg Oy ruum CO(S UouMa ok v oo (s S(u(gbkﬂy

vtV oA (m PwonCape  dineg . e oo Db veower
gcuwkug Carl  AgMg v0s vroddiae Slo ol Al
ProooreSs G 6 QW wodsrgde vate . Fir sty

Love  onoided.  He  RegW b vote fu S Cueol QJQ(/HDUN,
e (AU 1w pouihcad QlochouS.  LooMoae volre
Ofwred xgee Gw achue ol Day . LOOWeK LR
W&L —tho CW@M{@ o porsul & ™ %«b@,{ adudih e .
MUop  Auose  ohauggs oxt o be  Haued £ e
resQett Al cponAuuuheS  LOMiCh WwowiQue ik Gyouched 404y

[37]



Anchor Paper — Thematic Essay—Level 2 — C

Anig bpic Doty plares o —he ISHC puuerdunout .

e It auudndwioud, s riglUs G0 vote | coanthed
wiiuorndS b egual VUG s voke iw Qleckroug. #
LWINGS Goga (S g WO OKW Q0 ducl soUedy. e
b&v@ ML c@“%&ncl tuchaded, e Gauenag
LODWIA . cmde  umiuovhies  eichodl do bhowe equal rgMs
bovedon Ao,  spoke  Sud e Prnvvoune exaugle
ool d e Pesa. pnks. 2hK Stood Ao wolueth
<o eltened (e dud  weosugt  Orod el dor
@SW oo (w <Sed (414- g woye  dudk  morve
@eople  Spoke  ova dor pqal. gl ko victe, te (s
oumn ok woos  Lyvuanladed.  acco mh@%

A e  1G2US waOwm puivses forwed  Shoug
,(m&u,ag dootrd  eay rAC quh culuspy

2ove  Weol  Burdoin , o Ruevv auwkhaor,
delorg  amsd,  oumd Qs ogast  agtle G200
(oun bo  dravkpd 4y O ormdloss  Etlavis
o Qi re?ge;@-- e kKoty e Gumiusg

vospe®  Hrop s 15w Qininy o

el el sell vespect.

/

bhs  Afcoe  puguwcoms amg  wooiuan cyosh
Y'e C.)QG)@‘" *HAQAJ\/\Qﬁdv‘ég SDd \ﬂ"‘—‘/) | C&AU (jdl:'/\ ‘((&LD\AG d M S
(«QQC( . =Y —Are WO Q/‘«ch‘u\g C/“U\a,l/\% S U&L\:s;

NOCY: R SOd% A CRVANIACAA  Gurr QA BWnLS

[38]



Anchor Paper — Thematic Essay—Level 2 - C

o e coundtudion wie  ppuapdated o follet TS

AN

B

e Oy ‘e VOt L O NN Pironl (A

Anchor Level 2-C

: AgS,
Vot s A EMS  aep 4y { Souclsstud aq aC

The response:

Shows a limited understanding of how amendments to the United States Constitution have changed
the United States government or American society

Addresses some aspects of the task by discussing some of the historical circumstances that led to
the adoption of Amendment 19, mentioning how the United States government and society were
changed by this amendment, and by discussing Amendment 15

Develops a weak analysis of the 19th amendment and a faulty analysis of the 15th amendment
(Amendment 19: women became more comfortable with speaking out; women slightly involved in
American politics; process of gaining equal rights slow but progressed at a moderate rate; right to
vote first in school elections then political elections)

Includes few relevant facts, examples, and details (Amendment 19: women were skilled workers in
factories in World War [; teachers of America’s youth; more jobs in factories after amendment;
more opportunities to pursue higher education);includes some inaccuracies (entire discussion of
15th amendment)

Demonstrates a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes with a summation

Conclusion: Overall, the response fits the criteria for Level 2. Although both parts of the task are
addressed for the 19th amendment, no specific historical facts are mentioned except for World War 1.
The erroneous chronology and the basic lack of accurate information negate the discussion of the 15th
amendment.
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Anchor Level 1-A

The response:

Shows little understanding of how amendments to the United States Constitution have changed
the United States government or American society

Minimally addresses some aspects of the task by mentioning some circumstances that led to the
adoption of Amendment 18 and by restating the information provided for Amendment 19
Lacks an analysis of the amendments

Includes few relevant facts, examples, and details (Amendment 18: states terms of the
amendment; alcohol took men away from family; underground bars; Amendment 19: gave
women the right to vote)

Demonstrates a general plan of organization

Includes an introduction restating the theme and a conclusion stating that amendments made our
nation what it is today

Conclusion: Overall, the response fits the criteria for Level 1. The terms of Amendments 18 and 19
are briefly stated. A general description of some historical circumstances that led to the adoption of
Amendment 18 is provided.
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Anchor Level 1-B

The response:

e Shows little understanding of how amendments to the United States Constitution have changed the
United States government or American society

e Minimally addresses some aspects of the task by mentioning how an interpretation of Amendment
1 changed society and by mentioning that Amendment 18 is the prohibition law

e Lacks an analysis and discussion of the amendments

e Includes few relevant facts, examples, and details (Amendment 1: freedom of speech or press;
government limited what could be said though; all freedoms have limits; Amendment 18:
Prohibition law); includes an illogical sense of continuity (women wanting the right to vote led to
Prohibition)

e Demonstrates a major weakness in organization

o Identifies the amendments in the topic sentence and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The vague reference to Schenck v.
United States to address the impact of the 1st amendment is good but lacks specificity. Mentioning
women wanting the right to vote confuses the attempt to discuss the 18th amendment.
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Practice Paper A—Score Level 4

The response:

Shows a good understanding of how amendments to the United States Constitution have changed the
United States government and American society

Addresses all aspects of the task, but does so somewhat unevenly by discussing how Amendments
18 and 19 changed the United States government and American society more thoroughly than
discussing the historical circumstances that led to the adoption of these amendments

Shows an ability to analyze and evaluate issues and events relating to amendments of the United
States Constitution; is both descriptive and analytical (4dmendment 18: liquor considered a drug;
efforts of temperance movement; only minority of citizens opted to experiment with “noble law”;
average Joe still wanted to drink because alcohol always had been available; many did not think
government should interfere; resentment when people saw alcohol being destroyed by government
agents; smuggling of alcohol much like marijuana today; bribing of police officials; organized crime
established when it took over liquor distribution; organized crime still a factor in America;
Amendment 19: one of the most sacred amendments; once a male-dominated society in everyday life
and government; women granted liberty to vote; women politically equal to men and just as capable
of participating in a republic; women integral part of socio-political America; even though Equal
Rights Amendment did not pass, politicians must pay attention to women’s issues and demands;
21st-century female presidential candidate a real possibility)

Includes relevant facts, examples, and details (4mendment 18: temperance movement; Carry Nation;
government agents; 21st amendment repealed Prohibition; Al Capone; Amendment 19: Elizabeth
Cady Stanton; Susan B. Anthony; Frances Perkins; Hillary Clinton; maternity and paternity leaves;
workplace day-care centers; job sharing)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes by stating that although mistakes are inevitable, the spirit of democracy can never be
fully undermined

Conclusion: Overall, the response fits the criteria for Level 4. Although some overgeneralizations are
not substantiated, the inclusion of specific historical facts strengthens the response. While solid
conclusions are drawn, this response lacks sufficient relevant supporting information to make this a
Level 5 response.
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Practice Paper B—Score Level 3

The response:

Shows a satisfactory understanding of how amendments to the United States Constitution have
changed the United States government and American society

Addresses all aspects of the task in a limited way by briefly discussing the historical circumstances
that led to the adoption of Amendments 18 and 19 and how these amendments changed the United
States government and American society

Shows some ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution, but not in any depth; is more descriptive than analytical (4dmendment 19: huge
step in helping women gain rights; men had to change campaigns to get women’s vote; Amendment
18: women abused by drunk husbands; men spending paychecks on alcohol; percentage of alcohol
abuse dropped; family supported with full income; demand for alcohol more important)

Includes some relevant facts, examples, and details (Amendment 19: traditional society; Stanton;
Anthony; Seneca Falls Declaration; Amendment 18: Carry Nation; repeal of amendment; rise of
organized crime; failure of enforcement)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and a conclusion that are a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although some specific historical facts
are mentioned, most of the discussion for both amendments is composed of general statements. All
parts of the task are addressed, but inadequate development weakens the response.
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Practice Paper C—Score Level 5

The response:

Shows a thorough understanding of how amendments to the United States Constitution have
changed the United States government and American society

Thoroughly addresses all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the adoption of Amendment 1 and Amendment 19 and discussing how
each amendment changed the United States government and American society

Shows an ability to analyze and evaluate issues and events relating to amendments of the United
States Constitution; is more analytical than descriptive (Admendment 1—freedom of the press:
adoption of first ten amendments preceded by struggle between Federalists and Anti-Federalists;
strong anti-Federalist opposition might have precluded ratification of Constitution without a Bill of
Rights; Americans have enjoyed and cherished first amendment freedoms which have helped to
define our nation as the “land of the free”; government can be criticized in print as long as
statements are true; important premise in colonial America; comparison of cartoons of Thomas
Nast to articles of Woodward and Bernstein; freedom of press not absolute and accepted by most
Americans in time of crisis; nation with longest standing Constitution; Amendment 19: ended a
decades-long struggle; Seneca Falls Convention used to plead case for voting rights; women voted
first in western states because harsh frontier conditions required partnership between males and
females; amendment passed after multiple votes in Congress; voting gave women strong and
sometimes dominant force in elections; no person can be elected without female support)

Richly supports the theme with relevant facts, examples, and details (4dmendment 1—freedom of
press: struggle between Federalists and Anti-Federalists; Bill of Rights; tyranny; Madison; Peter
Zenger; libel; Tweed Ring; Nixon’s actions in Watergate; Amendment 19: antebellum era;
Elizabeth Cady Stanton; Lucretia Mott; Seneca Falls Convention; Carrie Chapman Catt; Alice
Paul; pickets at the White House; Equal Rights Amendment)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes with a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Although the discussion of the historical
circumstances of freedom of press of Amendment 1 focuses on the struggle for the adoption of the
entire Bill of Rights, the use of Peter Zenger’s case as an example strengthens this section. The use of
specific historic references to illustrate the application of both amendments is good.
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Practice Paper D—Score Level 2

The response:

Shows a limited understanding of how amendments to the United States Constitution have changed
the United States government or American society

Addresses some aspects of the task by briefly discussing the historical circumstances that led to the
adoption of Amendments 17 and 22

Develops a weak analysis and discussion of amendments (Amendment 17: people wanted more
control over their government; Amendment 22: people worried if same president elected for more
than two terms, executive branch could become too powerful; President might turn government
into dictatorship)

Includes few relevant facts, examples, and details (Amendment 17: senators elected directly instead
of appointed by states; Senate approves treaties and appointments; Amendment 22: limited
president to two terms); includes an inaccuracy (President Hoover served more than three terms)
Demonstrates a general plan of organization

Includes a weak introduction and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the historical
circumstances that led to the adoption of both amendments is limited and general. The response
contains several repetitions of the terms of both amendments.

Practice Paper E—Score Level 3

The response:

Shows a satisfactory understanding of how amendments to the United States Constitution have
changed the United States government and American society

Addresses most aspects of the task fully by discussing the historical circumstances that led to the
adoption of Amendment 18 and how that amendment changed United States government and
American society and by discussing the historical circumstances that led to the adoption of
Amendment 19

Shows some ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution, but not in any depth; is both descriptive and analytical (Amendment 18:
alcohol negatively affected a person and the people around him or her; cause of health problems,
emotional problems, and problems within the family; amendment caused illegal use of alcohol by
people; amendment did not stop anyone; negative economic effect; amendment passed to override
Prohibition; Amendment 19: women felt they had the right to vote as United States citizens; began
marches, rallies, and protests to argue their points)

Includes some relevant facts, examples, and details (Amendment 18: Christian Temperance
movement; women traveled to bars and hassled those who drank; illegal making and distribution of
alcohol; Amendment 19: definition of suffrage)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and a conclusion that restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. Some analytical statements are made,
but little specific historical information is used to support those statements. Although, the discussion of
women’s suffrage is somewhat superficial, the discussion of Prohibition has more depth.
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United States History and Government
Part A Specific Rubric
Document-Based Question—January 2004

Document 1

The Land Ordinance of 1785
One township (6 miles square)
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<>
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Source: Thomas A. Bailey et al.,
The American Pageant, Houghton Mufflin
(adapted)

1 According to this grid, how did the Land Ordinance of 1785 encourage education in the
Northwest Territory?

Score of 1:
e States how the Land Ordinance of 1785 encouraged education in the Northwest Territory
Examples: land sales from one section supported schools; 640 acres was sold to pay for public
schools; one section is set aside for education;

Score of 0:

e Incorrect response

Examples: everyone in the 6-mile radius went to the same school; there were 16 sections
e Vague response that does not answer the question

Examples: land sales were organized; townships were established; schools were built
e No response
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Document 2

... The inquiry to which these remarks have conducted us is this:
what is offered by the plan of female education here proposed,
which may teach or preserve among females of wealthy families
that purity of manners which is allowed to be so essential to
national prosperity, and so necessary to the existence of a
republican government?

[1] Females, by having their understandings cultivated, their
reasoning powers developed and strengthened, may be expected
to act more from the dictates of reason and less from those of
fashion and caprice [unpredictability].

[2] With minds thus strengthened they would be taught systems of
morality, enforced by the sanctions of religion; and they might be
expected to acquire juster and more enlarged views of their duty,
and stronger and higher motives to its performance.

[3] This plan of education offers all that can be done to preserve
female youth from a contempt of useful labor. The pupils would
become accustomed to it in conjunction with the high objects of
literature and the elegant pursuits of the fine arts; and it is to be
hoped that, both from habit and association, they might in future
life regard it as respectable. . . .

Source: Emma Willard,
“An Address to the Public, Particularly the Members of the Legislature of New York,
Proposing a Plan for Improving Female Education,” 1819

2 Based on this passage, state one reason Emma Willard believed females would benefit from
education.

Score 1:
e States a reason Emma Willard believed females would benefit from education
Examples: females would act with more reason; it keeps female youth from disliking labor;
ladies would learn systems of morality; females would acquire juster views of their
duty; education may teach females the purity of manners

Score of 0:
e Incorrect response
Examples: they can get higher pay; they can get out of work they don’t like; it is important to a
republican government
e Vague response that does not answer the question
Examples: more involvement in other affairs; dictates of reason
e No response
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Document 3

.. . Education, then, beyond all other devices of human origin, is the great equalizer of the
conditions of men—the balance-wheel of the social machinery. I do not here mean that it so
elevates the moral nature as to make men disdain and abhor the oppression of their fellowmen.
This idea pertains to another of its attributes. But I mean that it gives each man the
independence and the means, by which he can resist the selfishness of other men. It does better
than to disarm the poor of their hostility towards the rich; it prevents being poor. Agrarianism
[movement to improve the economic status of farmers] is the revenge of poverty against wealth.
The wanton destruction of the property of others, — the burning of hay-ricks and corn-ricks, the
demolition of machinery, because it supersedes hand-labor, the sprinkling of vitriol [caustic
substances] on rich dresses, — is only agrarianism run mad. Education prevents both the
revenge and the madness. On the other hand, a fellow-feeling for one’s class or caste is the
common instinct of hearts not wholly sunk in selfish regards for person, or for family. The spread
of education, by enlarging the cultivated class or caste, will open a wider area over which the
social feelings will expand; and, if this education should be universal and complete, it would do
more than all things else to obliterate factitious distinctions in society. . . .

— Horace Mann, 12th Annual Report of the Secretary of the Massachusetts Board of Education, 1848
Source: Lawrence Cremin, ed., The Republic and the School: Horace Mann on the Education of Free Men,
Columbia University

3 Based on this passage, identify zwo reasons Horace Mann believed public education benefits
American society.

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each different reason Horace Mann believed
public education benefited American society
Examples: education is great equalizer of the conditions of men; makes men abhor the

oppression of their fellowmen; gives men independence and means by which they can
resist the selfishness of others; balances society; prevents being poor; keeps the poor
from being angry at the rich; obliterates distinctions in society; enlarges the cultivated
class or caste; is the balance wheel of social machinery

Score of 0:
e Incorrect response
Example: supercedes hand labor
e Vague response that does not answer the question
Examples: the revenge of poverty against wealth; it helped society
e No response
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Document 4

o

Source: Andrew Cayton et al., America: Pathways to the Present,
Prentice Hall (adapted)

4a According to this photograph, what action did the federal government take to encourage
educational opportunities for African Americans in the period after the Civil War?

Score of 1:
e States an action the federal government took to encourage educational opportunities for African
Americans in the period after the Civil War
Examples: established the Freedmen’s Bureau; built schools; built schools for former slaves;
created Freedmen’s schools

Score of 0:
e Incorrect response
Examples: it opened schools in the North to educate free blacks; they did not do anything;
students had to line up; schools were log cabins
e Vague response that does not answer the question
Example: the federal government took action

e No response

[63]
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Document 4

Our school begun—in spite of threatenings from the whites and the consequent fear of the
blacks—with twenty-seven pupils, four only of whom could read, even the simplest words. At the
end of six weeks, we have enrolled eighty-five names, with but fifteen unable to read. In seven
years teaching at the North, I have not seen a parallel to their appetite for learning, and their active
progress. Whether this zeal will abate with time, is yet a question. I have little fear that it may.
Meanwhile it is well to “work while the day lasts.” Their spirit now may be estimated somewhat,
when I tell you that three walk a distance of four miles, each morning, to return after the five-hours
session. Several come three miles, and quite a number from two and two-and-a-half miles. . . .

— Mary S. Battey, schoolteacher, Andersonville, Georgia, 1866
Source: Gerda Lerner, The Female Experience: An American Documentary, Bobbs-Merrill Company

4b According to this passage, how were African American students in the South affected by
educational opportunities in 1866?

Score of 1:
e States how African American students in the South responded to educational opportunities in 1866
Examples: they had a strong appetite for learning; they made rapid progress learning how to read

Score of 0:

e Incorrect response
Examples: African Americans had no interest in learning; they went to school for six weeks

e Vague response that does not answer the question
Examples: blacks were threatened; they walked to school

e No response
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Document 5

India Harris Simmons came to Kansas from Ohio to join her homesteading parents and was soon appointed
as the first schoolteacher of the Prairie Range district of northwest Kearny County.

... The nondescript supply of books which each pupil had brought from whatever state was
‘back home’ to him was placed on the bench by his side. Slates, which had to take the place of
both blackboard and tablets, were of all sizes and descriptions, from Jimmy’s tiny one with the
red felt covered frame and pencil tied to it with a string, to Mary’s big double one with the wide
home-made frames fastened together with strong hinges and cut deep with initials and hearts.
She had found it packed away among grandfather’s books which he had used away back in Ohio.
There were histories from Illinois, spellers and writing books from Iowa, readers from St. Louis
city schools, and even some old blue-backed spellers, with their five-syllabled puzzlers.

From this motley array the teacher made the assignments and arranged the classifications,
depending entirely upon her own judgment. The pupils had been without school privileges long
enough to be glad to have an opportunity to study, and their rapid progress showed they came,
for the most part, from intelligent families. True, there was not a suspension globe for explaining
mathematical geography, but an apple and a ball did very well. There was no case of the latest
wall maps on rollers, but the large ones in the books answered the purpose when care was taken
to hold them correctly. . . .

— India Harris Simmons (1888)
Source: Joanna Stratton, Pioneer Women: Voices from the Kansas Frontier, Simon and Schuster

S Based on this document, state #wo ways that India Harris Simmons used the materials
available to her to teach the children in her school.

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each way that India Harris Simmons used the
materials available to her to teach the children in her school
Examples: an apple and a ball replaced a globe; supplies of books from home used as texts;
slates were used as blackboard and tablets; large maps in books replaced wall maps;
books from several states were used for assignments

Score of 0:
e Incorrect response
Examples: benches were used to store books; used a suspension globe
e Vague response that does not answer the question
Examples.: substitutes; mathematics was explained; books were supplied
e No response
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Document 6

2 s

GRANITE CITY

AMERICANIZATION SCHOOL

R

= Monday Beginning =
and Monday, =
Thursday : September =

. Underwood & Underwood =

Evenlngs These two men are brothers, one is an American Citizen and the the 27th’ =

other has just come to this country with their old mother. See the =

. difference in the way they dress and look. America is a great country. 1920 =

7.30 p 1. In America everybody has a chance. Everybody who comes to =

America from the old country ought to learn the American language =

= and become an American citizen. If the people that come to America =
= do not become Americans, this country will soon be like the old =
£ country. E
= SCHOOLS: =
E HIGH SCHOOL, 20TH AND D STREETS LIBERTY SCHOOL, 20TH AND O STREETS =
= LINCOLN PLACE, 917 PACIFIC AVENUE MADISON SCHOOL, 1322 MADISON AVENUE E
= . Become an American L Th L §
Keep America Great. Gizen earn The Language. =

E

|IIIIlII!I|III|llIHIlIIIIIIIIIlIIHIIIIIIIIIlIIIIIIIHHHIIIIIIIIIIHIIIII||IIIlI|||HIIIHIIIIIIIIlIIIIIllIIIIIIIIIIIIIIIIIIIIIIIII IIIIIIIlIIIlIIIIII]IIII]IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIlIIIllllllIIIIIIIIIIlIIIIlIIllIﬂﬂlllmmmﬂilﬂNllllmmH"E

Press Record Publishing Co. Granite City, 1ll

—file 27671/44, Americanization files, Records of the Immigration and Naturallzatlon Service, Record Group 85
Source: Teaching With Documents: Using Primary Sources From the National Archives,
National Archives Trust Fund Board (adapted)

6 According to this poster, what advantage would immigrants gain by attending an

Americanization school?

Score of 1:

States an advantage immigrants would gain by attending an Americanization school
Examples: they learned English; they learn to speak the language; they become more a part of

American society; it would help them become American citizens; they can attend
school at night

Score of 0:

Incorrect response

Examples: they would make America more like the old country; they could bring their mother
Vague response that does not answer the question

Examples: American citizens; they could go to school; Keep America Great
No response
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Document 7

STATE OF EDUCATION
BLACK AND WHITE

... On average, Southern states spent half as much educating a black child as they spent
educating a white. Investment in white school plants [buildings] was four times higher, white
teachers’ salaries 30 percent higher.

Seventeen segregating states spent $42 million busing white children — less than $1 million
on blacks.

Median years of schooling in segregating states and Washington, D.C.: whites — 8.4;
blacks — 5.1. The percent of whites finishing school was four times that of blacks.

Segregating states spent $86 million on white colleges, $5 million on black ones. There was
1 accredited medical school for blacks, 29 for whites; 1 accredited black school for pharmacology,
40 for whites; 1 law school for blacks, 40 for whites. There was no engineering school for blacks,
36 for whites.

In 1946, an estimated one quarter of the entire black population was functionally
illiterate. . . .

Source: Harold Evans et al., The American Century, Alfred A. Knopf (adapted)

7 Based on this document, state #wo ways that “separate but equal” was not equal when it came
to education in the segregated states before 1954.

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each way that “separate but equal” was not equal
when it came to education in the segregated states before 1954
Examples: Southern states spent less on black children’s education; black teachers’ salaries were

less than white teachers’ salaries; there were more medical schools for whites;
investment in school buildings for whites was four times higher than in buildings for
black students; $86 million was spent on white colleges, but only $5 million on black
colleges; there were a lot more white colleges than black colleges

Score of 0:
e Incorrect response
Examples: it cost more for blacks to go to school; there were more black schools than white
schools; the entire black population was illiterate
e Vague response that does not answer the question
Examples: illiteracy; busing was allowed; things were worse for black students
e No response
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Document 8

... Segregation of white and colored children in public schools has a detrimental effect upon the
colored children. The impact is greater when it has the sanction of the law, for the policy of
separating the races is usually interpreted as denoting the inferiority of the negro group. A sense
of inferiority affects the motivation of a child to learn. Segregation with the sanction of law,
therefore, has a tendency to [retard] the educational and mental development of negro children
and to deprive them of some of the benefits they would receive in a racial[ly] integrated school
system.

Whatever may have been the extent of psychological knowledge at the time of Plessy v. Ferguson,
this finding is amply supported by modern authority. Any language in Plessy v. Ferguson contrary
to this finding is rejected.

We conclude that, in the field of public education, the doctrine of “separate but equal” has no
place. Separate educational facilities are inherently unequal. Therefore, we hold that the
plaintiffs and others similarly situated for whom the actions have been brought are, by reason of
the segregation complained of, deprived of the equal protection of the laws guaranteed by the
Fourteenth Amendment. This disposition makes unnecessary any discussion whether such
segregation also violates the Due Process Clause of the Fourteenth Amendment . . . .

— Chief Justice Earl Warren, Opinion of the Court, Brown v. Board of Education of Topeka (1954)

8 According to this document, what was the Supreme Court’s ruling regarding the “separate but
equal” doctrine as it applied to public schools?

Score of 1:
e States the Supreme Court’s ruling regarding the “separate but equal” doctrine as it applied to public
schools

Examples: “separate but equal” has no place; segregation has a detrimental effect on colored
children; separate educational facilities are inherently unequal; policy of segregation
incorrectly implies inferiority of African Americans; African Americans are deprived
of equal protection of the laws guaranteed by the Fourteenth Amendment

Score of 0:
e Incorrect response
Examples: “separate but equal” is legal; segregation is based solely on race; Plessy v. Ferguson
is supported by the Court; the Supreme Court said it was okay
e Vague response that does not answer the question
Examples: Supreme Court did not like it; it is inferior
e No response
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United States History and Government
Content-Specific Rubric
Document-Based Question—January 2004

Historical Context:

Although Americans place a high value on education, access to formal education has not always been
available to all. Since colonial times, educational opportunities have been extended to more and more
people in the United States.

Task: < Discuss the efforts made by individuals and the government (federal, state, or local) to extend
educational opportunities in American society
+ Evaluate the extent to which these efforts were successful

Scoring Notes:

1. At least two efforts to extend educational opportunities in American society must be discussed;
the efforts can be made either by individuals or by the government or an individual and the
government.

2. For the purposes of meeting the criteria of using at least five documents in the response,
documents 4a and 4b may be counted as separate documents if the response uses specific facts
from each of those documents.

3. Efforts to extend educational opportunities in American society do not need to be identified as
individual efforts or as government efforts.

4. The evaluation of the success of efforts made by individuals or the government must be related to
the discussion of the efforts of the individuals or government.

5. Government programs could be explained as an individual’s efforts. For example, identifying the
establishment of the G. . Bill as an initiative of Harry Truman.

6. Similar information can be used to discuss and evaluate different efforts to extend educational
opportunities in American society.

Score of 5:

Thoroughly addresses all aspects of the task by discussing at least two efforts made by individuals and/or
the government to extend educational opportunities in American society and by evaluating the extent to
which these efforts were successful

Incorporates accurate information from at least five documents (see Key Ideas from the Documents Charts)
Incorporates substantial relevant outside information related to the extension of educational opportunities
and the evaluation of these efforts (see Relevant Outside Information Charts)

Richly supports the theme with many relevant facts, examples, and details; is more analytical than
descriptive such as relating the efforts of the Radical Republicans to the establishment of the Freedmen’s
Bureau schools and the later connection to Jim Crow laws or relating the work of Thurgood Marshall for the
NAACEP to the Supreme Court ruling in Brown v. Board of Education

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme
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Score of 4:

e Addresses all aspects of the task by discussing at least two efforts made by individuals and/or the
government to extend educational opportunities in American society and by evaluating the extent to which
these efforts were successful, although the discussion of one aspect of the task may be less complete than
the other

e Incorporates accurate information from at least five documents

e Incorporates relevant outside information related to the extension of educational opportunities and the
evaluation of these efforts

e Includes relevant facts, examples, and details; may be more descriptive than analytical, providing examples
rather than explaining them such as relating the efforts of the Radical Republicans to the establishment of
the Freedmen’s Bureau schools or discussing the efforts of the Supreme Court to reverse “separate but
equal” in Brown v. Board of Education

e Isawell-developed essay, demonstrating a logical and clear plan of organization, but may use the
documents in a less integrated manner than in a Level 5 response

e Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme

Score of 3:

e Addresses all aspects of the task in a limited way or addresses most aspects of the task fully

e Incorporates some relevant information from the documents

e Incorporates little or no relevant outside information

e Includes some relevant facts, examples, and details; may be more descriptive than analytical; may include
some minor inaccuracies

Is a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by repeating the historical context and concludes by repeating the theme

Some Examples of Addressing the Task at Level 3

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 1.
A response meeting the criteria below does not, by itself, make it a Level 3 response.

1. Thoroughly discusses one effort made to extend educational opportunities and evaluates
the extent to which this effort was successful and meets Level 5 criteria in the discussion.

2. Discusses one effort made to extend educational opportunities and evaluates the extent to
which this effort was successful; discusses a second effort made to extend educational
opportunities.

3. Discusses one effort made to extend educational opportunities and evaluates the extent to
which this effort was successful; evaluates the extent to which a second effort was
successful.
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Score of 2:

Addresses some aspects of the task

Makes limited use of the documents or may only restate the contents of the documents

Presents little or no relevant outside information

Includes few relevant facts, examples, and details; may include some inaccuracies

May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed

May lack an introduction and/or a conclusion or these elements may not refer to the theme

Some Examples of Addressing the Task at Level 2

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 1.
A response meeting the criteria below does not, by itself, make it a Level 2 response.

1. Discusses one effort made to extend educational opportunities and evaluates the extent to
which this effort was successful.

2. Discusses two efforts made to extend educational opportunities.

Evaluates the extent to which two efforts made were successful.

4. Discusses two efforts made to extend educational opportunities and evaluates the extent
to which another different effort was successful.

(O8]

Score of 1:

Shows a limited understanding of the task, but addresses some aspects of the task

Makes vague, unclear references to the documents

Presents no relevant outside information

Includes few or no relevant facts, examples, and details; may include inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed

May lack an introduction and/or a conclusion or these elements may not refer to the theme

Score of 0: Fails to address the task, is illegible, or is a blank paper
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The response:

Thoroughly addresses all aspects of the task by discussing and evaluating efforts made by the federal
government with the Freedmen’s Bureau and Supreme Court cases and by local governments with
Americanization schools to extend educational opportunities in American society

Incorporates accurate information from documents 3, 4, 6, 7, and 8

Incorporates relevant outside information (enslavement of African Americans; Radical Republicans
in Congress; food and clothing offered through Freedmen’s Bureau; Jim Crow laws; conditions of
segregated schools; President Eisenhower’s executive power in sending troops to Little Rock; Civil
Rights Act of 1964; affirmative action programs; melting pot; location of Americanization schools
in urban areas; southern and eastern immigration of the 1890s; nativism; ESL programs; continuing
education opportunities; New York State Regents examinations offered in many different languages)
Richly supports the theme with many relevant facts, examples, and details; is more analytical than
descriptive (African Americans treated as an inferior race throughout history; racism and prejudice;
Southern states did not allow slaves to learn how to read and write; “separate but equal” facilities
okay in public facilities; enforcement of Jim Crow laws; times changed American opinion; schools
forced to integrate; Supreme Court made a poor decision in Plessy and then corrected itself; Civil
Rights Act of 1964 led to further desegregation of schools; affirmative action ensured educational
opportunities for diverse segments of American society; setbacks in education kept minority groups
from excelling; immigrants suffer from culture shock in an unfamiliar land; immigrants come to
America for better economic opportunity; Americanization schools established in urban areas to help
immigrants fit into society)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme that connects education to the
movement of people out of poverty and removing class distinctions in American society

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a strong
understanding of the task. The documents and outside information are successfully integrated with
contemporary programs that are relevant and contribute to a sophisticated analysis and evaluation.
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Anchor Level 5-B

The response:

Thoroughly addresses all aspects of the task by discussing and evaluating efforts made by the
federal government in the Land Ordinance, Freedmen’s schools, and Supreme Court cases and by
Horace Mann to extend educational opportunities in American society

Incorporates accurate information from documents 1, 3, 4, 6, and 8

Incorporates relevant outside information (New York State lottery; Horace Mann’s idea that public
education trains people with the skills needed for jobs to avoid poverty; New York State Regents
exams; ESL programs; desegregation)

Richly supports the theme with many relevant facts, examples, and details; is more analytical than
descriptive (funding for schools by selling land in the Northwest; New York State education money
comes from lottery; similarity between Land Ordinance and New York State lottery; America as a
“land of opportunity”; New York State does its best to keep youth at competitive levels; New York
holds students to higher standards, which prepares them for changing world; more education raises
standards for whole country; creativity and resourcefulness used in teaching lessons; school
funding now comes from government; “separate but equal” violates equal protection clause of 14th
amendment; publicly funded schools must desegregate as result of Brown)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a short summary of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a good
understanding of the documents and the task. Outside information is somewhat limited, but the
integration of relevant and interesting material to support document information is very good. The use
of analytical statements to compare different time periods strengthens the response.
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Anchor Level 4-A

The response:

Addresses all aspects of the task by discussing the efforts of Thomas Jefferson and Emma Willard
and the efforts of the federal government’s Freedmen’s Bureau and Supreme Court decisions
although the evaluation of these efforts is less complete than the discussion of the efforts
Incorporates accurate information from documents 1, 2, 4, 5, 7, and 8

Incorporates relevant outside information (ideas of Rousseau and Montesquieu; social contract;
separation of powers; Emma Willard, Oberlin, and other secondary schools; background
information on Brown v. Board of Education)

Includes relevant facts, examples, and details; is both descriptive and analytical (public schools are
a modern idea; education only for wealthy; took many voices for the call of education to be heard,
Emma Willard spoke out against self-erected wall of ignorance confining the country; Browns took
Board of Education to court; highest court in land ruled Brown had constitutional right to attend
white school; more African Americans received educational opportunity as result of Brown; efforts
not immediately effective but contributed to current system)

Is a satisfactorily developed essay, demonstrating a general plan of organization, but uses the
documents in a less integrated manner than in a Level 5 response

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme that addresses the long struggle of
extending educational opportunities in American society

Conclusion: Overall, the response fits the criteria for Level 4. Document information and outside
information are combined to demonstrate how educational opportunities have been extended to the
present day. Outside information, although at times irrelevant, is creatively woven into the fabric of the
narrative.
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Anchor Level 4-B

The response:

Addresses all aspects of the task by discussing the efforts made by the federal government with the
Land Ordinance and the Freedmen’s Bureau to extend educational opportunities in American
society, although evaluation of these efforts is less complete than the discussion of the efforts
Incorporates accurate information from documents 1, 4, 5, 7, and 8

Incorporates relevant outside information (one-room schoolhouse; children of all ages grouped
together under one teacher; Abraham Lincoln walked to school; education taught good citizenship
and basic skills needed for democracy; freedmen stayed on plantations after Civil War; illegal to
teach slaves how to read and write; Radical Republicans passed legislation establishing Freedmen’s
schools; background of Brown v. Board of Education; Declaration of Independence ideals of “life,
liberty, and pursuit of happiness” achieved through education)

Includes relevant facts, examples, and details; is more descriptive than analytical, mentioning
examples rather than explaining them (America land of freedom and opportunity; one of
government’s prime objectives to establish educational system; main objective to teach literacy;
thrift and resourcefulness in spite of limited resources; book maps substituted for pull-down maps;
early efforts to establish basis for current school systems; statistically, black schools received
significantly less funding; freed slaves at a disadvantage as a result of not knowing how to read and
write; father protested busing of daughter across city when a white school was nearby; “separate
but equal” facilities of Plessy)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and uses the conclusion to show how education related to the ideals of the
Declaration of Independence

Conclusion: Overall, the response fits the criteria for Level 4. The integration of document
information is generally effective. The outside information and the use of the documents demonstrate a
good understanding of the task. The evaluation is not extensive; however, the conclusions show an
understanding of the benefits of education.
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Anchor Level 4-C

The response:

e Addresses all aspects of the task by discussing and evaluating efforts made by the government in
the Land Ordinance, Freedmen’s schools, and Supreme Court rulings to extend educational
opportunities in American society

e Incorporates accurate information from documents 1, 4, 5, 7, and 8

e Incorporates relevant outside information (GI Bill; national standards; Homestead Act; Jim Crow
policies)

e Includes relevant facts, examples, and details; is both descriptive and analytical (education is one
of most necessary qualities a person can have; Land Ordinance set precedent for further
government involvement in education; Homestead Act encouraged many people to move west;
state governments set up school systems; before Civil War, not many blacks were educated; blacks
receive lesser education because of Jim Crow policies; segregated facilities constitutional as long
as equal; because blacks at disadvantage, United States government stepped in; today blacks and
whites usually have equal educational opportunities; America good place to live because education
is supported for all people)

o s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The conclusions that are drawn are
relevant and insightful. The use of the evaluation to discuss more recent developments is effective.
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Anchor Level 3-A

The response:

Addresses most aspects of the task fully by discussing and evaluating efforts made by the federal
government to extend educational opportunities to settlers in the Northwest and by evaluating the
extent to which the federal government was successful in extending educational opportunities to
African Americans

Incorporates some relevant information from documents 1, 3, 5, 7, and 8

Incorporates little relevant outside information (abolition of slavery; civil rights activists; African
Americans finally reached equality)

Includes some relevant facts, examples, and details; is far more descriptive than analytical (difficult
to set up and maintain a good system of schools in new territories; classroom resources not always
readily available; everyday items used in classroom; African Americans had to work long and hard
to extend educational opportunities; poor conditions did not keep civil rights activists from
pursuing better future; activists kept fighting after Brown v. Board of Education)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by establishing a framework that uses Document 3 to reinforce the historical
context and concludes by demonstrating how past accomplishments have had an impact on our
country today

Conclusion: Overall, the response fits the criteria for Level 3. Despite the literal interpretation of the
location of schools in townships in the Northwest, the integration of documents demonstrates a good
understanding of the task. The inclusion of a few well-placed analytical statements adds to the
discussion.
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Anchor Level 3-B

The response:

Addresses most aspects of the task by discussing and evaluating the effort of the federal
government’s role in establishing schools for blacks and the efforts of local governments to
establish Americanization schools for immigrants

Incorporates some relevant information from documents 4, 5, 6, 7, and 8

Incorporates some relevant outside information (Reconstruction; Jim Crow laws; KKK movement;
literacy tests; use of national guard to integrate schools)

Includes some relevant facts, examples, and details; is far more descriptive than analytical (black
schools still segregated after Reconstruction because of Jim Crow laws; literacy tests required for
blacks to vote; segregation legal because of Plessy; Americanization schools offered evening
classes); includes an inaccuracy (national guard called out in Ohio to prevent integration)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes by making a reference to present-day society which is “more
equal, less separated”

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of the efforts to extend
educational opportunities is more complete than the evaluation of those efforts. Despite the minor
historical error, the outside information and the integration of historical references are good.
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Anchor Level 3-C

The response:

e Addresses all aspects of the task in a limited way by discussing and evaluating the efforts made by
Emma Willard and Horace Mann and the efforts of the federal government’s Supreme Court
rulings to extend educational opportunities in American society

e Incorporates some relevant information from documents 2, 3, 4, 7, and 8

e Incorporates some relevant outside information (before the Civil War blacks not allowed to go to
school; Jim Crow laws; “separate but equal” unconstitutional)

e Includes some relevant facts, examples, and details; is more descriptive than analytical (educated
women could make better decisions; education of poor to eliminate poverty; “separate but equal”
prevented blacks from attending same schools as whites; Supreme Court ruling in Brown v. Board
of Education)

e I[s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by restating the historical context and concludes by mentioning an impact of
Brown v. Board of Education

Conclusion: Overall, the response fits the criteria for Level 3. Document information is limited and
not well developed. Discussion of efforts to extend educational opportunities in American society and
the evaluation of those efforts are superficial, making this response a low level 3 paper.
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Anchor Paper — Document-Based Essay—Level 2 — A

The United States of America is the richest country in the world; it holds many of the world’s
most prestigious universities and was founded upon traditions of excellence in education.
From its beginning the U.S. stressed the need for education of its citizens but not until the
19th and 20th centuries did many begin to see the need to extend educational opportunities
to all Americans. Many efforts were taken to increase the number of American’s educated but
in many situations these efforts were feckless.

The North was very education oriented since its beginning. Horace Mann first headed the
Massachusetts School Board. He encouraged year long rather than seasonal education and
supported government funding for books and supplies. As shown in Doc. 3, Mann saw the
good that can come in education, believing that in education lays the key to eliminating
poverty. Likewise in the North female education was encouraged. At a time when women
couldn’t vote and women were expected to become wives. Document 2 stresses the need for
female education which will teach girls to act using reason instead of emotion. Also educating
females would help further American ideals and standards. The North also saw the need to
educate immigrants. Cities like New York were becoming “melting pots” of different cultures
and the need to Americanize was evident. Americanization schools stressed the need to
learn English and become citizens as seen in Doc. 6.

Although the U.S. is one of the richest and most opportunity filled nations, not until the 19th

and 20th centuries were efforts to expand education to the masses evident. Many of this
effort proved futile and the quest to expand education remains today.

Anchor Level 2-A

The response:

e Addresses some aspects of the task by discussing the efforts made by Horace Mann and Emma
Willard and by local governments with Americanization schools to extend educational
opportunities in American society

e Makes limited use of documents 2, 3, and 6

e Presents some relevant outside information (Mann supported lengthening the school year and
government funding for books and supplies; women could not vote; most women expected to
become wives; cities like New York became melting pots)

e Includes some relevant facts, examples, and details (United States founded upon tradition of
excellence; United States has many of world’s prestigious universities; the North more
educationally oriented since the beginning; female education encouraged in North; need to
Americanize evident)

e [s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes by stating that although efforts have been made to extend
educational opportunities, many have not been successful and the quest remains today

Conclusion: Overall, the response fits the criteria for Level 2. Three efforts to extend educational
opportunities are mentioned, but none of these efforts are evaluated. The conclusion is a weak
generalization that is not supported by any facts or details.

Note: The Individual Education Plan (IEP) for this student includes dictating a response to a keyboarder.
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Anchor Level 2-B

The response:

Addresses some aspects of the task by evaluating the efforts of the federal government’s Supreme
Court decision to end “separate but equal” and the federal government’s efforts to set up schools
for blacks after the Civil War

Makes limited use of documents 4, 7, and 8

Presents little relevant outside information (blacks made the best of limited opportunities to get
better jobs and made the best out of them)

Includes few facts, examples, and details (“separate but equal” creates a feeling of inferiority;
“separate but equal” not always equal when it comes to education; blacks appetite for learning;
many blacks learn to read)

Demonstrates a general plan of organization

Introduces the theme by repeating the historical context and concludes with a one sentence
summary

Conclusion: Overall, the response fits the criteria for Level 2. The evaluation of the reversal of Plessy
v. Ferguson 1s good; however, the evaluation of African American education after Reconstruction is
limited. The use of only three documents limits this response.
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Anchor Level 2-C

The response:

Addresses some aspects of the task by discussing the efforts made by Emma Willard, Horace
Mann, and India Harris Simmons to extend educational opportunities in American society

Makes limited use of documents 2, 3, and 5

Presents no relevant outside information

Includes few facts, examples, and details (Willard’s plan to improve female education; education
would strengthen and develop female reasoning skills; Mann believed public education prevents
poverty; substitutions used for supplies)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the historical context and concludes with a reference to the role
education played in the development of the country’s culture and people

Conclusion: Overall, the response fits the criteria for Level 2. The efforts of three individuals to
extend educational opportunities in American society are addressed, but only by using the language in
the documents. None of these efforts are evaluated. Although education did have an impact on child
labor, the information from document 2 is misinterpreted.
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Anchor Paper — Document-Based Essay—Level 1 — A

Anchor Level 1-A

The response:

e Shows a limited understanding of the task, but mentions efforts made by Emma Willard and the
federal government after the Civil War to extend educational opportunities in American society

e Makes vague references to documents 2 and 4b

e Includes little relevant outside information (most early colonial schools available only to wealthy)

e Includes few relevant facts, examples, and details (schools built in colonial times; after Civil War
African Americans given chance to go to school; many African Americans did not know how to
read) and several inaccuracies (reform schools for girls in the 1800s taught girls to be ladylike;
Mary Battey did not see progress with her students or a willingness to be in school)

e Demonstrates a general plan of organization

e Introduces the theme by rephrasing the historical context and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. An attempt is made to address part of
the task; however, a lack of understanding leads to misinterpretation of documents 2 and 4b. In
addition, overgeneralizations confuse the overall effort.
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Anchor Level 1-B

The response:

and by Horace Mann to extend educational opportunities in American society
e Makes limited use of documents 1 and 3
e Presents no relevant outside information

people greater knowledge and understanding and improve their lives)
e Demonstrates a weak plan of organization
e Introduces the theme by restating part of the historical context and lacks a conclusion

of documents 1 and 3 are very limited.

e Minimally discusses and evaluates efforts made by the federal government in the Land Ordinance

e Includes few relevant facts, examples, and details (Land Ordinance of 1785 provided land in each
township to encourage education; education prevents people from becoming poor and helps give

Conclusion: Overall, the response fits the criteria for Level 1. The attempts to summarize the contents
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Practice Paper A—Score Level 4

The response:

e Addresses all aspects of the task by discussing and evaluating the efforts made by government in the
Land Ordinance, Freedmen schools, Brown v. Board of Education, and Americanization schools to
extend educational opportunities in American society

e Incorporates accurate information from documents 1, 4, 5, 6, 7, and 8

e Incorporates relevant outside information (education more assessable in New England; manifest
destiny; abolition movement; Booker T. Washington; W. E. B. Du Bois; vocational schools; Jim
Crow laws; Eisenhower and Little Rock; nativists)

e Includes relevant facts, examples, and details; is both analytical and descriptive (access to public
education limited in underdeveloped areas; Land Ordinance made settlements out west more
appealing; more schools come with manifest destiny and westward movement; freedmen as citizens
had right to be educated; former slaves show potential as American citizens; African Americans had
opportunities in vocational schools, colleges, and universities; tension built because education
unequal; government set standard for protecting educational opportunities at Little Rock; nativists
caused nationwide fear of foreigners and wanted them to assimilate quickly; education could not take
away all native traditions)

e Is awell-developed essay, demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme that demonstrates the impact of education on all
citizens, who contributed to making the United States a leading world power

Conclusion: Overall, the response fits the criteria for Level 4. The discussion regarding Americanization
is not essential for addressing the task; however, the information is accurate and includes some good
analytical statements. The factual development and historical references are combined to illustrate how
the extension of educational opportunities has contributed to America’s greatness.

Practice Paper B—Score Level 2

The response:

e Addresses some aspects of the task by discussing the efforts made by Horace Mann and by the federal
government in the Land Ordinance and by evaluating the role of “separate but equal” in extending
educational opportunities for African Americans

e Incorporates some information from documents 1, 3, 5, and 7

e Presents no relevant outside information

e Includes few facts, examples, and details (Mann’s belief that education teaches people how not to be
poor; “separate but equal” schools not equal); includes one inaccuracy (the Land Ordinance linked to
whites only schools)

e Demonstrates a general plan of organization

e Introduces the theme by going slightly beyond a restatement of the historical context and concludes
by stating that education is important and should be fair for everyone

Conclusion: Overall, the response fits the criteria for Level 2. Although there is an evaluation of the
doctrine “separate but equal”, it is not related to the efforts that are mentioned. Much of the response is a
restatement of document information.
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Practice Paper C—Score Level 3

The response:

Addresses most aspects of the task by discussing and minimally evaluating the efforts of Horace
Mann and the federal government in extending educational opportunities to African Americans and
the poor

Incorporates some relevant information from documents 3, 4, 7, and 8

Incorporates some relevant outside information (Supreme Court gave legal jurisdiction for racial
segregation; unconstitutionality of segregation; wealthy had money for education)

Includes some relevant facts, examples, and details; is more descriptive than analytical (education not
available to minorities; after the Civil War federal government created schools; difficult for African
Americans to get to school; legality of separate facilities; Brown v. Board of Education)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although the response addresses most
aspects of the task, evaluative comments are minimal and some statements are not supported with specific
details. Documents are utilized but are interpreted literally and not carefully analyzed.

Practice Paper D—Score Level 2

The response:

Addresses some aspects of the task by discussing an effort made by local government to extend
educational opportunities to immigrants and evaluating in a limited way the extent to which these
efforts were successful

Incorporates accurate information from document 6

Presents little relevant outside information (many immigrants came to the United States in late 1800s;
better jobs as a result of Americanization)

Includes few facts, examples, and details (evening classes for working immigrants; Americanization
classes made it easier for immigrants to adapt to American culture)

Demonstrates a general plan of organization

Introduces the theme by repeating the historical context and concludes by evaluating the extent to
which Americanization schools were successful

Conclusion: Overall, the response fits the criteria for Level 2. Although only one document is used, both
parts of the task are addressed in a limited way to assess educational opportunities for immigrants.
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Practice Paper E—Score Level 4

The response:

Addresses all aspects of the task by discussing and evaluating the efforts of individuals and the
government to extend educational opportunities to African Americans and women in American
society

Incorporates accurate information from documents 2, 5, 6, 7, and 8

Incorporates relevant outside information (women’s rights movement in the 1800s; Susan B.
Anthony; Elizabeth Cady Stanton; Emma Willard school; Oberlin; Mt. Holyoke; Jim Crow
policies; World War II; NAACP; Martin Luther King, Jr.; President John F. Kennedy; Civil Rights
Act; Seneca Falls)

Includes relevant facts, examples, and details; is more descriptive than analytical, mentioning
examples rather than explaining them (only white rich boys allowed to attend school in colonial
America; girls taught practical tasks at home; women rose to political and social prominence;
women became schoolteachers; Jim Crow policies carried out in unjust manner; tireless dedication
of blacks to cause; NAACP pressed for judicial rulings; King campaigned for President Kennedy to
support a civil rights bill; Brown case was a landmark victory; Civil Rights Act further
desegregated schools; education helps everyone to better themselves “in the land of the free and the
home of the brave”)

Is a well-developed essay, demonstrating a logical and clear plan of organization, but uses the
documents in a less integrated manner than in a Level 5 response

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme that refers to the ongoing process
of extending educational opportunities

Conclusion: Overall, the response fits the criteria for Level 4. Despite the erroneous 1956 date for the
Civil Rights Act and the chronological error of placing Brown v. Board of Education after the efforts
of John F. Kennedy and Martin Luther King, Jr., the outside information and the historical references,
though not fully discussed, are strong. The discussion demonstrates a good understanding of the
continuing process of educational reform throughout United States history.
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United States History and Government Specifications

January 2004

Partl
Multiple Choice Questions by Standard

Standard

Question Numbers

1—US and NY History

1,2,8,9,10, 13,14, 17,19, 21, 22, 23,
24,25, 27, 28, 32, 35, 39, 40, 41, 42, 47,
49, 50

2—World History

37, 38, 48

3—Geography

11,12, 26, 43

4—Economics

16, 18, 29, 30, 33, 34, 36, 44, 45, 46

5—Civics, Citizenship, and Government

3,4,5,6,7,15, 20, 31

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Constitution

Constitutional Change:
Amendments to the

Standards 1 and 5: US and NY
History; Civics, Citizenship,
and Government

Document-based Essay

Civic Values; Cultural
Life; Immigration;
Places and Regions;
Constitutional Principles

Standards 1, and 5: US and NY
History; Civics, Citizenship,
and Government
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